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The Center for Sex Education 
196 Speedwell Avenue, Morristown, NJ 07960               Phone: 973.387.5161 

E-Mail: Info@SexEdStore.com                  Fax: 973.539.3828 

 

 

Dear Reader: 

I am happy to share a glimpse of our work from Teaching Safer Sex, Volumes 1 and 2 with you. This 
promotional edition includes brief excerpts from each of the 50 lessons which captures the scope of the 
composite work. A lot of people put their heart and soul into this book – from the original authors to the 
editors, to nearly 50 experts who either contributed lesson plans or served on the editorial advisory board. We 
were all honored to receive the AASECT Book Award, given by the American Association of Sexuality Educators, 
Counselors, and Therapists!  
 
No one knows the story of Teaching Safer Sex better than the original lead author, Peggy Brick, and I 
encourage you to take the time to read the excerpt from her foreword, which describes the way safer sex 
education has evolved through the generations, and the role played by Teaching Safer Sex throughout. 
 
As you flip through this promotional edition of Teaching Safer Sex, if you find yourself impressed with its 
pedagogy, philosophy, and student-centered, interactive approach, we would love the opportunity to present 
a workshop in your community. Please e-mail us. Our fees are reasonable, and we love to train people how to 
use this manual. Or, if you just want copies of the two volumes, we can do that too! 
 
Happy teaching! 
 
  
 
 
 
Bill Taverner, MA, CSE 
Executive Director  
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Welcoming a 50-Lesson Teaching 

Safer Sex! 

By Peggy Brick* 
 
Teaching Safer Sex may be the most important 
contribution the CFLE has made to the pedagogy of 
sexuality education. It was 1988 when most 
HIV/AIDS education was about epidemiology and 
the function of T-cells that the CFLE created its 
groundbreaking first edition of Teaching Safer Sex. 
Ten years later, many of the innovative strategies 
from that manual were classics in the field and had 
been incorporated into hundreds of curricula that 
aimed to develop the motivation, knowledge, 
comfort and skills essential for safer sex behaviors. 
It was time for a second edition, and The NEW 
Teaching Safer Sex aimed to expand the scope of 
safer sex education to include the social context of 
people’s sexual behavior. Paulo Freire’s ideas put 
forward in The Pedagogy of the Oppressed were 
important in the development of the new manual, 
which recognized that in a society so dangerously 
ambivalent about teaching its young people about 
their sexual safety, they needed to learn about the 
powerful societal, as well as personal, barriers to 
healthy sexual behavior. Twenty lessons were 
designed to promote critical consciousness about 
social messages as well to create a climate where 
communication about sexuality is normal and the 
use of safer sex is the expected behavior. 
 
Now, almost 15 years later, it takes 50 lessons in 
two volumes to address the complex and changing 
world of sexual safety. The third edition of 
Teaching Safer Sex is awesome and it is a 
challenge! It requires educators to think seriously 
about the real needs of the people they teach and 
to decide which of this plethora of lessons will best 
help their students live a safe sexual life. In 
addition to now-classic lessons from the earlier 
editions, the third edition is greatly enhanced by 
lessons created by more than twenty educators 
with experiences from across the nation. 
Imaginative new lessons by the CFLE’s unique team 
of educators expand the definition of sexual safety 

                                                 
*
 This is an excerpt from Peggy Brick’s foreword to Teaching 

Safer Sex. 

and address new technologies, relationships and 
other issues that have profoundly altered the 
sexual milieu. They have produced a truly 
comprehensive approach to safer sex education. 
 
The comprehensive introductory section 
undergirds the entire manual by establishing 
“Principles for Sex Education,” “Goals and 
Objectives for Safer Sex Education” and the 
process for “Creating a Supportive Environment.” 
Dedicated attention to these basics is essential for 
the success of every lesson. And, by wisely putting 
“How to Use Role-Play” up front, the editors have 
recognized the vital importance of role-play. 
Rehearsal of difficult, real-life situations that are 
identified by the students themselves may be the 
most powerful way to develop the insights and 
skills needed for safer sex. Every sexuality educator 
will be rewarded by developing the ability to 
facilitate role-play effectively. 
 
Two new lessons, “Defining Sexual Health” and 
“Sexual Health in Prime Time” provide a solid 
foundation for other lessons. Other new lessons 
reveal the radical changes in the sexual 
environment of youth today by examining the 
technological world relevant to their lives. I 
wonder how educators can choose! Will their 
students learn about “Practicing Safe Text,” “Sex, 
Sex, Everywhere!: Sexually Explicit Media and 
Teens,” or “Safer Cyber Sex: Exploring Online 
Relationships”? Lucky are the students who 
experience all three! 
 
New lessons such as “How Could That Be?: A 
Lesson About Identity, Behavior, Perception and 
Risk” reflect our growing awareness of the 
particular risks faced by lesbian, gay and bisexual 
youth. “Inclusive Safer Sex” goes further by 
focusing on various sex acts rather than the 
identities of people performing them and provides 
lesbian, gay, bisexual, trans, queer and intersex 
people with specific affirming examples. How 
fortunate the editors were able to engage the 
expertise of educators with such profound 
understanding of the unique educational needs of 
these populations. 
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New, too, is the inclusion of a lesson on “Teaching 
Condom Use to an Audience with Special Needs” 
which targets moderate- to high-functioning 
individuals with intellectual and developmental 
disabilities. By validating their right to safer sex 
information, Teaching Safer Sex affirms people 
whose sexuality is often discounted or ignored.  
  
The felicitous expansion of Teaching Safer Sex has 
required it to address a number of controversial 
topics. Educators must choose lessons wisely in 
order to provide as much education as possible, 
while remembering that not every lesson is 
appropriate for every audience. Remember, most 
important is to develop students’ critical 
consciousness and help them feel in control of 
their sexual lives, even if you are unable to use 
some of the most innovative lessons in Teaching 
Safer Sex.  
 
So, what’s controversial? To start with, 
“Masturbation: A Safe, but Touchy Subject” — a 
most important lesson validating a common 
behavior that leaves many people feeling guilty — 
but advocating it got a U.S. Surgeon General fired. 
“Sensually Sexy Safer Sex” promoting the 
pleasurable aspects of condoms is another. 
Advocating pleasure? Many people prefer a fear-
based approach to sexuality education as brilliantly 
examined in “Be Afraid! Be Very Afraid!: Examining 
Fear-Based Methods in STI Prevention.” 
“Rethinking Withdrawal” will also raise controversy 
by challenging the absolute denunciation of 
“pulling out.” Like many Teaching Safer Sex 
lessons, it provides accurate information and 
respects young people’s ability to understand that 
sexual decisions are complex and require 
thoughtful decision-making. 
 
“Oral Sex and Abstinence” is one of my favorite 
lessons because it provides participants an 
opportunity to clarify their beliefs not only about 
oral sex but about the meaning of intimacy. It will 
provoke important discussions. Finally, “Securing 
the Back Door: A Guide to Safer Anal Sex” reveals 
the determination of these editors to include a 
lesson needed by some educators if they are to 
truly meet the safety needs of their students. I 
commend them. 

But surely the most famous of these fifty lessons is 
the joyous “’You’re Out, Baseball!’ A Healthier, 
More Equitable and Safer Model for Sexuality 
Activity” by Al Vernacchio, who was featured in the 
New York Times Magazine cover story, “Teaching 
Good Sex” on November 20, 2011. Vernacchio 
builds on concepts introduced by Deborah Roffman 
to challenge the popular “baseball” model of 
sexual behavior and thus exemplifies how the 
lessons of Teaching Safer Sex aim to help young 
people be critical of pervasive social attitudes that 
undermine their potential for sexual health. 
 
Twenty-three years ago the original Teaching Safer 
Sex revolutionized the way educators teach about 
safer sex in the time of HIV/AIDS. Bill Taverner, 
Susan Milstein and Sue Montfort continue the 
tradition by creating a manual that responds to the 
present needs of varied educators, serving varied 
populations, with varied risks. Congratulations to 
the editors, to Triste Brooks, president and CEO of 
this Planned Parenthood affiliate, for her crucial 
support, and to the remarkable board of directors. 
Their EASE (Ensuring Access to Sex Education) 
endowment fund has demonstrated the 
organization’s solid support for the CFLE’s vital 
national leadership in sexuality education. 
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Volume 1 Contents 
Section 1 

Sexual Health: An Overview  
Defining sexual health is fundamental to taking 
preventative care. The lessons in this section 
provide a framework for understanding sexual 
health, including its often-overlooked positive 
attributes. Participants will learn basic 
information about sexually transmitted 
infections, the mechanics of transmission, and 
the essential information about safer sex. 
Lessons in this section include: 
 

Defining Sexual Health 
Sexual Health in Prime Time 

I Feel Good!: 
Sexual Pleasure … Definitions and Values 

STI Bingo 
Don’t Pass It Along! 

The ABCs of HPV 
Safer Sex: 
The Basics 

Section 2 

Sexual Behaviors, Sexual 

Decisions 
This section examines sexual response 
and safety with respect to a variety of 
decisions a person might make related to 
sexual behavior. Lessons in this section 
include: 
 

“You’re Out, Baseball!”: 
 A Healthier, More Equitable, Satisfying 

and Safer Model for Sexual Activity 
Masturbation: 

A Safe, but Touchy Subject 
Making Sense of Abstinence 

Oral Sex and Abstinence:  
Examining the Role of Intimacy in 

Sexual Decisions 
Figuring Out Outercourse 
Securing the Back Door: 

A Guide to Safer Anal Sex 
Sex, Drugs and Healthy Decisions 

 
 

Section 3 

Condoms: The Basics 
This section examines the basic steps for 
proper use among the wide variety of condoms 
available. It explores the personal attributes of 
successful condom users (and partners), and 
stresses the importance of choosing the right 
ones. 
 

The Condom Lineup 
Sizing Up: Condom Fit 

Choosing Condoms, Choosing Lubes 
The People Problem: 

When Condoms Don’t Work 
Personals: 

Portrait of a Successful Condom User 
Youth: Choose Prevention! 
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Section 4 

Talking About Communication 
Communication skills are an essential part of 
sexual health — from negotiating and relaying 
sexual decisions to communicating about sex 
through emerging technologies. Lessons in this 
section include: 
 

Say What?!? 
Communicating About Safer Sex 

Talk Is a Four-Letter Word — Use It! 
Condom Talk: 

Practice Makes Perfect 
It Takes Two … To Practice Safer Sex 

Practicing Safe Text 
 
 

 

Volume 2 Contents 
Section 1 

Getting Into a (New) Groove 
These are not your everyday safer sex lessons! 
Lessons in this section examine STI prevention 
through the lens of sensuality, decision-making 
and inclusivity of populations that are often 
overlooked.  The lessons include: 
 

Sensually Sexy Safer Sex 
Inclusive Safer Sex 

Safe and Savvy Condom User: 
Teaching Condom Use to an Audience With 

Special Needs 
ABC … Easy as 123? 

Some Day: 
Transitioning From Sexual Abstinence to Safer 

Sex 
 
 

 

Section 2 

Socio-Cultural Aspects of  

Safer Sex 
Safer sex doesn’t exist in a vacuum. There are 
socio-cultural considerations that support ― or 
undermine ― a person’s ability to take care of 
his or her sexual health. This section examines 
the role of society in sexual health, from the 
classroom to the community. Lessons in this 
section include: 
 

Stereotypes and Safer Sex: 
Cultural Considerations for Addressing Risk 

for STIs 
To Tell the Truth: 

It’s Not Who You Are But What You Do 
They Ain’t What They Used to Be!: 

Historical and International Perspectives on 
Condoms and STI Prevention 
The Condom Goes to School: 

Examining the Issues 
Be Afraid! Be Very Afraid!: 

Examining Fear-Based 
Methods in STI Prevention  

It Takes a Village: 
Prevention Is Everybody’s Business 

 
 

Section 3 

Taking Action 
The reality of safer sex education is that some 
participants will already have ― or may at 
some point acquire ― a sexually transmitted 
infection. This section describes the risk 
continuum, as well as steps for getting tested 
and managing infections. Lessons in this 
section include: 

 
The Big If 

Maybe You Should Go?: 
Encouraging People to Seek STI Testing 

Get Yourself Tested 
Dealing With STIs 
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Section 4 

Safety in Relationships 
This section explores sexual safety in the 
context of interpersonal relationships, 
including partners, potential partners and 
friends. Lessons in this section include: 

 
Real-Life Dating: 
Facing Up to STIs 
Safer Cyber Sex: 

Exploring Online Relationships 
Warning Signals: 

Recognizing Unhealthy, Unsafe Relationships 
Sex: A Decision for Two 
What’s a Friend to Do?: 

The Role of Friends in Promoting Safer Sex 
 
 

Section 5 

Safer Sex … and Beyond! 
This section moves beyond traditional elements 
associated with safer sex education, including 
several that address pregnancy prevention, 
plus lessons on microbicides and the increasing 
ubiquity of sexually explicit media. Lessons in 
this section include: 
 

All Together Now: 
Preventing Unplanned Pregnancy and 

Sexually Transmitted Infections 
How Could That Be? 

A Lesson About Identity, Behavior, Perception 
and Risk 

Rethinking Withdrawal 
Microbicides: 

Peering Into the Future of Prevention 
Sex, Sex, Everywhere! 

Sexually Explicit Media and Teens
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DEFINING SEXUAL HEALTH 
 

By Kirsten deFur, MPH* 
 

 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Define the term sexual health. 
 

2. Identify at least two indicators of sexual health.  
 

3. Identify at least two things they can do to improve or protect their sexual health. 
 

 

Rationale 
The term sexual health can be interpreted in a variety of ways, and it is important to clarify the 
definition and determine how sexual health can be achieved on an individual basis. This lesson will 
allow participants to define sexual health, recognize its characteristics, and understand ways to 
improve and protect their sexual health. 
 
 

Materials 
 Paper for each group of participants 

 Optional: two or three prizes for the winner of the brainstorm competition 

 Handout: Definition of Sexual Health 

 Handout: How Do You Measure Sexual Health? 

 
 

Procedure 
1. Introduce the activity by explaining that the term sexual health is frequently talked about on the 

news, in school, and among health professionals, but it is rarely defined and is often left for 
interpretation. 

 
 
2. Divide participants into groups of two or three. In their groups, ask participants to spend a few 

minutes writing down as many words as possible that come to mind when they hear the term 
sexual health.  
 
 

                                                 
*
 Kirsten deFur is a trainer and facilitator of the Our Whole Lives sexuality education program. 
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SEXUAL HEALTH IN PRIME TIME1 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Identify basic characteristics of sexual health. 
 
2. Assess the sexual health of a fictional character, using criteria established by the Sexuality 

Information and Education Council of the United States (SIECUS) in “Life Behaviors of a 
Sexually Healthy Adult.” 

 
 

Rationale 
When the term sexual health is used in sexuality education without any concrete, operational 
definition, students are left to ascertain the meaning for themselves. In the absence of a clear 
definition, students may adopt diverse or narrow understandings of this vague term, without learning 
the full scope of everything that sexual health includes. This lesson introduces the characteristics that 
describe sexual health from “Life Behaviors of a Sexually Healthy Adult” in SIECUS’s Guidelines for 
Comprehensive Sexuality Education: Kindergarten–12th Grade, 3rd Edition (SIECUS, 2004). Participants 
examine and critically evaluate these characteristics in their favorite television programs. 
 
 

Materials 
 Flip chart paper or board, markers, index cards (one for each participant) and tape  

 One sign labeled SEXUALLY HEALTHY and one labeled SEXUALLY UNHEALTHY 

 TV CHARACTER CARDS listing the names of a variety of television characters and the 
television show on which they appear. Include enough cards so that each participant has 
one. Cards might include the following characters. Add additional cards that reflect 
current popular television or the viewing interests of the participants.: 
o BARNEY STINSON (“How I Met Your Mother”) 
o ELENA (“The Vampire Diaries”) 
o EMILY (“Pretty Little Liars”) 
o HOMER (“The Simpsons”) 
o KELLY (“The Office”) 
o LAFAYETTE (“True Blood”) 
o LEONARD HOFSTADTER (“The Big Bang Theory”) 
o NUCKY THOMPSON (“Boardwalk Empire”) 

                                                 
1
 This adaptation of “Sexual Health in Prime Time,” by William J. Taverner, originally appeared in the American Journal of 

Sexuality Education, 1(4):71-82. © Copyright 2006. Reprinted by permission of Taylor & Francis Ltd. 
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I FEEL GOOD! 

Sexual Pleasure ... Definitions and Values 
 

By Kirsten deFur, MPH* 
 

 

Objectives 

By the end of this lesson, participants will be able to: 
 

1. Define the term pleasure.  
 
2. List at least two influences on the development of values about sexual pleasure.  

 
3. Identify one way that pleasure is related to sexual health. 

 
 

Rationale 
Sexual pleasure is an important component of sexuality, and can influence sexual development and 
decision-making. The definition of pleasure is highly individual and complex, and it is important to 
both explore and affirm individual perceptions of pleasure. Additionally, an individual’s values about 
pleasure are shaped by a variety of influences, such as media, family, religion, peers and school. By 
identifying these influences, participants will be better prepared to affirm their own values, and 
hopefully make informed decisions about engaging in sexual activity. This lesson will help participants 
explore the meaning and influence of pleasure by developing a Pleasure Mind Map and examining 
personal values in an Agree/Disagree game. 
 
 

Materials 
 Tape, several markers of different colors for each small group and flip chart paper (one sheet 

for each small group) 
 One sign labeled AGREE and one labeled DISAGREE 
 Educator Resource: Foundation of a Pleasure Mind Map  

 Educator Resource: Values Statements About Pleasure 

 
 

Procedure 
1. Introduce the lesson by asking the participants to think about things that a person might enjoy. 

These could be activities, things, feelings or relationships. Write some examples down on the flip 
chart paper. Once the participants have shared 8-10 examples, ask participants to share their 
ideas about what those things might have in common.  

                                                 
*
 Kirsten deFur is a trainer and facilitator of the Our Whole Lives sexuality education program. 
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STI BINGO1 
 

 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Name three examples of sexually transmitted infections (STIs). 
 
2. List two ways that STIs can be transmitted. 

 
3. Correctly name two prevention techniques people can use to eliminate or reduce their risk of 

contracting or spreading an STI. 
 
 

Rationale 
According to the Guttmacher Institute, each year 9.1 million new cases of sexually transmitted 
infections occur among young people aged 15-24. This represents almost half of the nearly 19 million 
new cases of sexually transmitted infections.2 Young people need opportunities to learn and 
communicate about sexually transmitted infections. STI Bingo is a game that allows youth to apply 
important information about sexually transmitted infections including modes of transmission, types 
of STIs and relevant prevention techniques. 
 
 

Materials 
 Flip chart paper or board, and markers  

 STI Bingo Boards. Refer to the Educator Resource: Making Bingo Boards to make 
the boards ahead of time 

 Common Sexually Transmitted Infections (See Resources Section of this volume) 

 Educator Resource: STI Bingo Questions 

 Optional: Bingo cage (If you use a cage, be sure to remove all but numbers 1-28) 
 
 

Procedure 
1. Ask participants to name a few examples of sexually transmitted infections, and record the 

responses on flip chart paper or board. Review the Common Sexually Transmitted  

  

                                                 
1
 Adapted with permission from Shields, J. & Keyes DiGioia, M. (2012). Game on! The ultimate sexuality education gaming 

guide. Morristown, NJ: The Center for Family Life Education. 
2
 Guttmacher Institute (2012). In brief: Facts on American teens’ sexual and reproductive health. Accessed at 

www.guttmacher.org/pubs/FB-ATSRH.html#14 
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DON’T PASS IT ALONG! 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Explain how easily a sexually transmitted infection (STI) can spread with unprotected 
intercourse. 

 
2. Describe how common STIs are in the United States and explain the differences between 

bacterial STIs and viral STIs. 
 

3. Assess their own behavior for risk of sexually transmitted infections. 
 
 

Rationale 
One of the greatest deterrents to the practice of safer sex is the mindset “it can’t happen to me.” Yet 
statistics show that, in the United States, there are 19 million new cases of sexually transmitted 
infections each year and that young people aged 15-24 account for almost half of those new cases.1 
This lesson dramatizes the rapid geometric progression possible in the spread of a sexually 
transmitted infection and encourages participants to think about the reasons why many people do 
not protect themselves. It uses incidence and prevalence charts to demonstrate the large number of 
people who are infectious and emphasizes the importance of honest assessment of one’s own risk. 
 
  Note: 

 There is an alternate version for teaching this lesson that is included after the handouts. 

 

Materials 
 A small index card for each participant; about 25% have a C on back; about 25% have an O, 

and about 25% have an N. The rest of the cards stay blank. 

 Handout: How Many People Get STIs Each Year? 

 Handout: How Many People Are Living With a Viral STI? 

 Sexually Transmitted Infections — A Summary (See Resources Section of this 
volume) 

 
 

Procedure 
1. Distribute an index card to each participant. Explain that, in a moment, they will be talking with 

three different partners about some topics you will suggest. After each discussion, they should 
sign their partner’s card. 

                                                 
1
 Centers for Disease Control and Prevention (2010). Trends in sexually transmitted diseases in the United States: 2009 

national data for gonorrhea, chlamydia and syphilis. Accessed at http://www.cdc.gov/std/stats09/trends.htm 
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THE ABCs OF HPV1 
 

 

Objectives 
By the end of this lesson, participants will be able to: 

 
1. Describe what HPV is and how it is transmitted. 

 
2. Identify the most serious effects of HPV on women and men. 

 
3. Explain how to prevent HPV. 

 
 

Rationale 
The incidence of HPV infectivity is huge. In fact, the American Social Health Association (ASHA) 
estimates that about 20 million people — women and men — are thought to have HPV infections at 
any given time with about six million new genital HPV cases occurring each year. In about one 
million of these cases, HPV appears as genital warts. Further, three out of four Americans between 
the ages of 15 and 49 have been infected with genital HPV in their lifetime.2 
 
This lesson is designed to increase participants’ basic knowledge of HPV, so that they understand how 
it is transmitted, the effects it can have, and how to prevent it. 
 
 

Materials 
 Flip chart paper, index cards, blank sheets of paper 

 Sheets of flip chart paper that read: 
o What have you heard about HPV? What questions do you have? 
o What is a vaccine? What are some vaccines you know about? 
o What are some ways people can protect themselves from HPV? 

 Five large envelopes prepared, each with one of the following facts printed on the outside:  
o HPV stands for human papillomavirus. 
o Genital HPV is one of the most common STIs in the U.S. 
o Genital HPV is transmitted from skin-to-skin, sexual contact with an infected person. 
o There are steps you can take to protect yourself from the serious consequences of 

HPV. 
o There is a vaccine available to help prevent the serious forms of HPV. 

                                                 
1
 Adapted with permission from Planned Parenthood Federation of America (PPFA) (2011). Managing HPV: A new era in 

sexual health. New York: PPFA. 
2
 American Social Health Association (1998). Myths and misconceptions about HPV. HPV and cervical cancer prevention 

resource center. Accessed at http://www.ashastd.org/hpv/hpv_learn_myths.cfm 
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SAFER SEX 

The Basics 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Identify three values, attitudes and assumptions people might hold regarding safer sex 
decisions. 
 

2. Describe three key facts regarding sexual safety. 
 

3. Assess their own risk for sexually transmitted infections (STIs). 
 
 

Rationale 

Negative attitudes about sexuality, inaccurate information about sexual safety, and denial of one's 
own risk can all contribute to individuals’ failure to protect themselves from contracting an STI. Given 
the prevalence, seriousness and frequent lack of symptoms of many STIs, it is critical that individuals 
have the opportunity to develop awareness of all three of these aspects of sexual safety and consider 
the impact of their behaviors on their future sexual health. 
 
 

Materials 
 Handout: A Safer Sex Mixer 

 Handout: Sexual Safety: Checking What You Know 

 Handout: Sexual Safety Answer Key 

 Handout: Check Yourself Out: Are You at Risk for an STI?  

 
 

Procedure 
1. Explain that this lesson will examine several key factors involved in sexual safety: feelings, 

attitudes, information and personal risk assessment. 
 
 

2. Distribute the Handout: A Safer Sex Mixer and read the directions. Give participants 10 
minutes to get signatures. 

 
 
3. When someone gets all the statements signed, or after about 10 minutes, ask participants to 

return to their seats. 
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“YOU’RE OUT, BASEBALL!” 

A Healthier, More Equitable, Satisfying and 

Safer Model for Sexual Activity 
 

By Al Vernacchio, MSEd* 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Write their own definitions of the term having sex and make a comparison between it and the 
more inclusive term sexual activity. 

  
2. Identify one key difference between the “baseball” and “pizza” models when considering each 

of the following: the starting point of sexual activity; the behavior during sexual activity; and 
the expected outcome of sexual activity. 

 
3. Name two ways of adopting the pizza model that can help partners make their sexual activity 

safer. 
 
 

Rationale 
As people make decisions about participating in sexual activity, raising awareness of the prevalence 
and power of the baseball model and offering an alternative model is crucial in helping them clarify 
their own values about the purposes and goals of sexual activity. The pizza model can offer greater 
potential for healthy, fulfilling, pleasurable and safer sexual activity. By asking participants to think 
deliberately about which model would benefit them and then comparing it with their scores on the 
Handout: Are you a “B” or a “P”?, participants may be able to make decisions about their 
behaviors that may lead to unintended actions or unintended consequences of actions.  
 
 

Materials 
● Flip chart paper or board, markers, tape and index cards  
● Handout: Are You a “B” or a “P”? 

● Educator Resource: Baseball – Sexual Activity Terminology 

● Handout: Baseball and Pizza: Comparing the Models 

                                                 
*
 Al Vernacchio, MSEd is a teacher at Friends Central School in Philadelphia. This lesson, which builds on concepts 

introduced by Deborah Roffman, (Roffman, D.M. [1991]. The power of language:  Sexual baseball as a metaphor in 
American culture. SIECUS Report, July/August, 1991) was featured in the New York Times Magazine cover story 
“Teaching Good Sex,” November 20, 2011. 
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MASTURBATION 

A Safe, but Touchy Subject 
 
 

Objectives 
By the end of the lesson, participants will be able to: 
 

1. Identify basic facts and common myths about masturbation. 
 

2. Examine common attitudes and their own feelings about masturbation. 
 

3. Explain why masturbation is a healthy and safe form of sexual expression, a readily available 
and reliable part of a person’s strategy for avoiding both sexually transmitted infections (STIs) 
and pregnancy.  

 
 

Rationale 

No teaching about “safer sex” is truly complete without including a discussion of masturbation as a 
SAFE method of protection from STIs, as well as pregnancy. People of all ages are likely to have 
questions about masturbation. Websites that provide sexual information for teens, such as 
www.scarleteen.com and www.sexetc.org, report that masturbation is one of the topics that young 
people ask about most often. While young people and adults often report receiving strong messages 
about masturbation during adolescence, including those conveyed by silence, masturbation is rarely 
addressed except in the most comprehensive of sex education programs.  
 
In a world of myths and misinformation, it is important for everyone to develop positive attitudes 
about a behavior in which most will engage at some point in their lives. This lesson will help 
participants examine common attitudes and beliefs about masturbation in a non-threatening, 
nonjudgmental manner. It also allows them the opportunity to consider, perhaps for the first time, 
just how valuable masturbation can be as a safe form of sexual expression and pleasure. 
 
 

Materials 
 Markers and tape  

 Several flip chart sheets labeled MASTURBATION, plus the “eye chart”  

 A box of graham crackers and a box of corn flakes cereal 

 Large and small index cards 

 Handout: Just the Facts! (Write each statement on a separate sheet of paper and post 
around the room.) 

 Green and red stickers  

 Educator Resource: Just the Facts! 
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MAKING SENSE OF ABSTINENCE1 
 
 

Objectives 
By the end of this lesson, participants will be able to: 

 
1. Distinguish between different definitions of sexual abstinence from public health sources, 

books, websites, etc., and their motivations and reasons for valuing abstinence. 
 

2. Understand that abstinence is a conscious choice for any time and for any duration. 
 

3. Describe reasons for using or not using abstinence, including the possible benefits and 
drawbacks to choosing abstinence or sexual intercourse. 

 
4. Develop a definition of abstinence that reflects their values, motivations and desired 

outcomes for using abstinence. 
 
 

Rationale 
Young people need to know that abstinence is a far more complex, difficult concept than it is often 
portrayed as being. Abstinence is a decision about sexual behaviors that a person may make 
throughout his or her life. It is a choice made at a specific time in a specific situation, for a specific 
period of time, whether one is in a partnered relationship or not. Among other things, young people 
need to come to terms with how they each define abstinence, their reasons for choosing or not 
choosing abstinence, how and when they will communicate with existing or potential partners about 
their decisions and how they will commit to and carry out their sexual decisions. 
 

 
Materials 

 Board or flip chart paper, markers, index cards, rolls of tape 

 Participants’ cell phones (optional) 

 Educator Resource: Abstinence Is … (Cut apart the individual quotes and attach them 
to large index cards — one for each participant.) 

 Handout: Yes? No? Maybe So? 

 
 

                                                 
1
 Adapted with permission from Taverner, B. & Montfort, S. (2005). Making sense of abstinence: Lessons for 

comprehensive sex education. Morristown, NJ: The Center for Family Life Education. 
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ORAL SEX AND ABSTINENCE 

Examining the Role of Intimacy in 

Sexual Decisions 
 

By Nora Gelperin, MEd* 
 
 

Objectives 
By the end of this lesson plan, participants will be able to: 
 

1. Clarify their beliefs about abstinence and whether or not oral sex is congruent with their 
personal abstinence definitions. 

 
2. Recognize the variety of attitudes about oral sex and abstinence. 

 
3. Examine the role of intimacy in deciding whether or not to engage in oral sex. 

 
 

Rationale 

Many health professionals are concerned about reports of oral sex among young people and its risk 
of transmitting sexual infections. Once considered intensely intimate, oral sex has more recently been 
termed “the new third base,” and may hold a variety of meanings for young people today. Some 
teens view oral sex as congruent with their definition of sexual abstinence, while others do not. This 
lesson will give participants an opportunity to explore and clarify their beliefs about oral sex and 
intimacy and how oral sex relates to decisions about abstinence and safer sex.  
 
 

Materials 
 Index cards, flip chart paper or board, markers and tape  

 Large signs labeled AGREE and DISAGREE 

 Large signs labeled MOST INTIMATE and LEAST INTIMATE 

 INTIMACY CARDS, each labeled with one of the following: 
BEING NUDE TOGETHER WITH LIGHTS ON 
BORROWING A BATHING SUIT 
BURPING OR FARTING IN FRONT OF SOMEONE 
GIVING A BACKRUB 
GIVING ORAL SEX 
GIVING SOMEONE YOUR CELL PHONE/HOME PHONE NUMBER 
HAVING ANAL INTERCOURSE 

                                                 
*
 Nora Gelperin is the director of training for Answer, Rutgers University. 
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FIGURING OUT OUTERCOURSE1 
 

 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Explain that positive feelings usually associated with sexual intercourse (vaginal, anal or oral) 
can also be experienced without intercourse. 

 
2. Describe how engaging in outercourse (sexual behaviors without intercourse) allows a couple 

to experience sensual pleasures without the risks of penetrative intercourse. 
 

3. Identify a variety of behaviors that may be included in a person’s definition of sexual 
abstinence. 

 
 

Rationale 
When young people are making decisions about abstinence, it is important for them to consider what 
their abstinence definition prohibits them from doing, as well as what it permits. Since young people 
usually equate the term having sex with vaginal intercourse only, they often view “having sex” or “not 
having sex” as the only two possibilities. However, when a person’s own abstinence definition 
includes outercourse, many of the pleasures of sexual intercourse may be possible and safer still. 
 
Further, sex educators and therapists observe that outercourse helps people look at sexual behaviors 
in a less pressured and goal-oriented manner.2 Outercourse allows people to express their sexuality 
in many ways, remain abstinent, and avoid the risks of sexually transmitted infections and unplanned 
pregnancy. In this lesson, participants evaluate outercourse as an important sexual option that may 
fit with a person’s definition of abstinence. 
 
 

Materials 
 Board or flip chart paper and markers, index cards, tape 

 One large sign labeled WITH OR WITHOUT SEXUAL INTERCOURSE and one labeled WITH 
SEXUAL INTERCOURSE ONLY. 
  

                                                 
1
 Adapted with permission from Taverner, B. & Montfort, S. (2005). Making sense of abstinence: Lessons for 

comprehensive sex education. Morristown, NJ: The Center for Family Life Education. 
2
 See, for example, Klein, M., & Robins, R. (1999). Let me count the ways: Discovering great sex without intercourse. New 

York, NY: Putnam; and Roffman, D. (2001). Sex and sensibility: The thinking parent’s guide to talking about sense and 
sex. Cambridge, MA: Perseus Press. 
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SECURING THE BACK DOOR 

A Guide to Safer Anal Sex 

 

By Megan Andelloux* 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Distinguish between facts and myths about anal sex. 
 

2. Recognize the basic parts of anal and rectal anatomy. 
 

3. Identify safer sex precautions that one might follow when engaging in anal sex behaviors. 
 

 

Rationale 
Anal sex is a common sexual behavior among Americans. More than 40% of American men aged 25-
59 report having ever engaged in anal sex, as do 40% of women aged 20-49. Among younger 
Americans, about 20% of teen women aged 18-19 and 11% of men aged 20-24 report having had anal 
intercourse during the past year.1 
 
However, due to the stigma associated with the anus and anal sex, as well as a lack of educational 
materials, many people do not know how to incorporate safer sex practices into anal sex.  The result 
may be risky sexual decisions leading to trauma and/or infections. Since anal sex carries more health 
risks than other forms of intercourse, it is important that sexual health educators teach individuals 
about risk-reduction measures. In this lesson, participants dispel common myths about the anus and 
anal sex, and learn the facts about anal anatomy, as well as sexual health and sexual safety. 
 
 

Materials 
● Flip chart paper or board, markers and tape  
● Condoms (both male condoms and receptive condoms, which are condoms that can be worn 

by the person who is being penetrated. An example of a receptive condom would be the FC2 
condom) 

● Latex glove (and non-latex, e.g., nitrile glove, if available) 

                                                 
*
 Megan Andelloux is the director of The Center for Sexual Pleasure and Health in Pawtucket, Rhode Island. 

 
1
 Herbenick, D., Reece, M., Schick, V., Sanders, S. A., Dodge, B., & Fortenberry, D. (2010). Sexual behavior in the United 

States: Results from a national probability sample of men and women ages 14-94. Journal of Sexual Medicine, 7(suppl 
5): 255-265. 
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SEX, DRUGS AND HEALTHY DECISIONS 
 

By Jennifer Reynolds Valerio and Doris Moran* 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
  

1. Recognize how alcohol and other drugs can influence sexual decision-making. 
 
2. Review basic facts about sexuality and substance use. 

 
3. Examine potentially risky situations and identify ways to avoid or reduce their risk, and 

resources for finding help. 
 
 

Rationale 
Often the messages teens get about sex and drugs are one and the same — “Don’t do it!” The 
sobering reality is that many do. Teens who drink are seven times more likely to have sexual 
intercourse and twice as likely to have multiple partners than those who do not drink. Teens who use 
other illicit drugs are five times more likely to have intercourse and three times as likely to have 
multiple partners than those who do not use.1 
 
Alcohol and drug use can affect one’s sexuality, relationships and sexual decisions, resulting in 
unplanned sexual behavior, unprotected sex and increased vulnerability to sexual assault. Further, 
knowing that alcohol and drug use is illegal, teens may be reluctant to seek help. This lesson will help 
teens understand basic facts about the relationship between drugs and sexuality, the impact of drugs 
on sexual decisions, and how to find help. 
 
 

Materials 

 Board or flip chart paper, markers, index cards and tape 

 Eight sheets of flip chart paper, each with one statement from the Handout: Checking 

What You Know: Sexuality and Substance Use 

 Handout: Checking What You Know: Sexuality and Substance Use 

 Educator Resource: The Facts About Sexuality and Substance Use 

                                                 
*
 Jennifer Reynolds Valario is a former sexual health educator for Planned Parenthood of Greater Northern New Jersey 

(PPGNNJ) and Doris Moran is the former volunteer and training coordinator for PPGNNJ. 
 
1
 Kaiser Family Foundation, & Princeton Survey Research Associates (2002). Substance use and risky sexual behavior: 

Attitudes and practices among adolescents and young adults. National Survey of Youth Knowledge and Attitudes on 
Sexual Health Issues.  
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THE CONDOM LINEUP1 
 

By Carolyn Cooperman, MA, LCSW 
 
 

Objectives 

By the end of this lesson, participants will be able to: 
 

1. Identify factors that influence effective condom usage. 
 
2. Describe the steps of correct condom use. 
 
3. Demonstrate increased comfort with initiating conversation about safer sex and condom use. 

 
 

Rationale 

All too often education about condom use fails to address the many factors essential for correct and 
consistent use. The active involvement of participants in this lesson is designed to relieve their 
anxiety about using condoms by increasing their confidence in condoms as a reliable form of 
contraception and protection against sexually transmitted infections. The popular “Condom Line-Up” 
activity and follow-up discussion addresses how to use a condom correctly, and the “Opening Lines” 
exercise addresses the difficulty teens may have starting a discussion with a partner about using a 
condom. 
 
 

Materials 

 Condoms: male and female  

 Samples of glycerine, silicone and water-based lubricants 

 Twenty signs for “condom cards,” labeled in the following sequence: 
○ DECIDE TO HAVE SEXUAL INTERCOURSE 
○ TALK ABOUT SAFER SEX 
○ BUY/GET CONDOMS  
○ CHECK EXPIRATION DATE  
○ AROUSAL (GETTING TURNED ON) 
○ ERECTION 
○ OPEN PACKAGE CAREFULLY 
○ INSPECT CONDOM 
○ PLACE A DROP OF LUBE ON THE INSIDE TIP OF THE CONDOM 
○ HOLD CONDOM AT TIP TO LEAVE SPACE AT END 

                                                 
1
 This lesson, originally titled “Condom Comfort,” was developed by Carolyn Cooperman, MA, LCSW, and first appeared in 

print in Positive Images: A New Approach to Contraceptive Education in 1986. It has become, perhaps, the most 
widely used safer sex teaching strategy in the world. 
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SIZING UP: CONDOM FIT 
 

By Melissa Keyes DiGioia* 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Name at least one reason why condoms might slip or break.  
 

2. List three aspects of the male sexual anatomy that can impact the size of a condom that is 
needed. 

 
3. Demonstrate an understanding of how to use a custom sized-to-fit condom kit to determine 

an appropriately sized condom.  
 
 

Rationale 
Research indicates that condom conversations should include information about penile dimension 
and condom fit and feel. In one study, males that had larger penile dimensions (circumference and 
length) were more likely to describe condoms as being too short and too tight, while men with 
smaller penile dimensions described problems with a loose condom fit.1 A later study found that men 
who reported using an ill-fitting condom at last sexual intercourse were more likely to report 
slippage, breakage, genital irritation, loss or interference of erection, reduction of pleasure, difficulty 
with orgasm, early removal of a condom and condom dryness.2 Better-fitting condoms can make a big 
difference in usage. Reece, et. al. (2008) found that males with larger penile lengths that used custom 
sized-to-fit condoms reported a reduction of condom breakage, and others with better-fitting 
condoms reported greater confidence in the product to protect from transmission of infection.3  
 
These studies suggest that attitudes about condom comfort, as well as actual condom usage may be 
impacted by penile dimension and how it relates to the condom size and shape. In this lesson, 
participants will discover the real-world variation in penile dimension and condom size and learn how 
to use an instrument to determine and order custom sized-to-fit condoms. 

 

                                                 
*
 Melissa Keyes DiGioia is a senior sexual health educator with Planned Parenthood of Central and Greater Northern New 

Jersey. 
 
1
 Reece, M., Herbenick, D., Monahan, P., Temkit, M, & Yarber, W. L. (2008). Breakage, slippage, and acceptability 

outcomes of a condom fitted to penile dimensions. Sexually Transmitted Infections. 84:143-149. 
2
 Crosby, R. A., Yarber, W. L., Graham, S. A., & Sanders, S. A. (2010). Does it fit okay? Problems with condom use as a 

function of self-reported poor fit. Sexually Transmitted Infections. 86:36-38.  
3
 Reece, M., Herbenick, D., & Dodge, B. (2008). Penile dimensions and men’s perceptions of condom fit and feel. Sexually 

Transmitted Infections. 84:143-149.  
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CHOOSING CONDOMS, CHOOSING LUBES 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Describe common feelings and attitudes about the meaning of using a condom. 
 

2. Identify the most recent data regarding the effectiveness of condoms. 
 

3. Evaluate a variety of brands and types of condoms and personal lubricants. 
 

4. Recognize a variety of locations to find condoms and personal lubricants. 
 
 

Rationale 
Many people resist using condoms. Some people fear that to suggest using a condom is to suggest 
one's partner or oneself is infected. In this lesson participants confront the issue of talking with a 
partner about condom use, and in addition, reflect on the impact negative attitudes may have on a 
couple's ability to protect themselves. Participants examine and evaluate a variety of brands of 
condoms and personal lubricants; overcome common aversion to touching condoms; learn there are 
many different types of condoms and lubricants (if one is not satisfactory, try another); and become 
confident as consumers should they ever decide to use condoms for protection against infection and 
unplanned pregnancy. 
 
 

Materials 
 Index cards 

 A condom in a box, wrapped with special paper and a large bow 

 Handout: Condoms Work — When Used Consistently and Correctly 
Note:  
The answers to this handout are based upon the latest research data as this manual goes to press. If you find 
information that contradicts our answers, evaluate your resource, and if you are convinced that the data are 
scientifically accurate, change the test. 

 Handout: Choosing Condoms, Choosing Lubes 

 Variety of different male condoms, one female condom for each group, and variety of 
personal lubricants 

 Handout: In Search of Condoms and Lubes 
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THE PEOPLE PROBLEM 

When Condoms Don’t Work1 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. List facts about condom manufacturing, testing and quality control in the United States today. 
 
2. Explain how improper usage can weaken latex condoms. 
 
3. Identify problems people have in using condoms correctly and consistently and recommend 

solutions to those problems. 
 
 

Rationale 

Research demonstrates conclusively that condoms used correctly and consistently are highly effective 
in preventing both sexually transmitted infections and unplanned pregnancy. Since most condom 
failures are, in fact, people failures, it is important to identify and address the reasons people at risk 
do not use condoms consistently and correctly. This lesson addresses some of the problems people 
have using condoms, including the often confusing directions to use water-based, not oil-based 
lubricants. 
 
 

Materials 

 Board or flip chart paper, and markers 

 Condoms for demonstration 

 Water, plus tub or container to catch water 

 Plastic or wooden penis model for each group 

 Three different types of male condoms and a female condom for each group to test 

 Shopping bag containing a variety of items such as: 
Chocolate syrup Petroleum jelly Baby oil  Whipped cream 
Lotion Nail file Brushes Keys 
Water Lipstick Massage oil Earrings 

 Handout: Testing Condoms 

 Handout: Everybody Can … Make Condoms More Effective 

 
 
 
 

                                                 
1
 Thanks to Julia Piercey, director of training and organizational effectiveness for Planned Parenthood of the Great 

Northwest, for her assistance with this lesson. 



Teaching Safer Sex, Volumes 1 & 2 

 

This promotional resource includes excerpts from each of the 50 lessons from Teaching Safer Sex, Volumes 1 and 2. For 
the complete lesson plans, or to schedule a Teaching Safer Sex workshop, please e-mail Info@SexEdStore.com or visit 
www.SexEdStore.com. © 2012 by The Center for Sex Education. 

PERSONALS 

Portrait of a Successful Condom User 
 

 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Identify the qualities they would expect in a person with whom they would have an intimate 
relationship. 

 
2. Describe the characteristics of a person who would be a successful condom user.  

 
3. Evaluate their personal qualities to determine whether they are a person a partner could rely 

on for a safe sexual relationship. 
 
 

Rationale 
The popular “personal” ads online and in the newspapers are full of self-descriptions, marketing 
personal characteristics the individual believes will make him/her attractive to a potential partner. 
Typical ads feature a person’s appearance, favorite activities and criteria for the ideal partner. Rarely, 
if ever, is anyone looking for a partner who will be willing to practice safer sex. Given the current high 
risk rate of contracting a sexually transmitted infection, this lesson advocates an expansion of the 
definition of sexual attractiveness to include a person’s willingness to communicate about and 
practice safer sex. 
 
 

Materials 
 Flip chart paper or board, and index cards 

 Handout: Personal 

 Handout: Portrait of a Successful Condom User 

 
 

Procedure 
1. Explain that during this lesson participants will be thinking about the personal characteristics they 

look for in a partner. Note that in this day of sexually transmitted infections, they may want to 
expand their definition of what makes a person sexually attractive. 

 
 
2. Distribute the index cards and ask participants to list the major qualities they would look for in a 

partner. What makes a person attractive to them? After a few minutes, ask for volunteers to read 
several characteristics on their list. Write these on the board/flip chart paper. 
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YOUTH: CHOOSE PREVENTION! 
 

By Melissa Keyes DiGioia* 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. List at least two ways people can prevent the spread of sexually transmitted infections.  
 

2. Describe reasons why particular prevention techniques would be used in particular situations. 
 

3. Write down two suggestions for how youth can use a prevention technique for reducing the 
risk of sexually transmitted infections.  
 

 

Rationale 
Though many teens may believe that they are not at risk for sexually transmitted infections (STIs), 
adolescents and young adults under the age of 25 have the highest rates of curable STIs.1 Almost half 
of the nearly nineteen million newly diagnosed cases can be attributed to youth aged 15-24.2  
  
A variety of techniques exist for youth to prevent the spread of STIs, including abstinence from sexual 
behaviors, condom use, STI screening and treatment, limiting sexual partners, and being vaccinated. 
However, young people may not choose to use a prevention technique for a variety of reasons, 
including lack of knowledge about STIs, lack of financial resources, limited access to prevention 
techniques, embarrassment or fear of getting tested, substance abuse, discomfort communicating 
about or using safer sex products, and more. 
 
This lesson will allow participants to identify ways youth can reduce their risk for STIs. They will 
consider and discuss reasons for choosing particular prevention techniques in specific situations, and 
develop suggestions for reducing the spread of STIs.  
 
 

Materials 
 Flip chart paper, board, index cards, markers and tape 

                                                 
*
 Melissa Keyes DiGioia is a senior sexual health educator/trainer with The Center for Family Life Education, Planned 

Parenthood of Central and Greater Northern New Jersey. 
 
1
 Advocates for Youth (2010). Adolescents and sexually transmitted infections: A costly and dangerous global 

phenomenon. Washington, DC: Advocates for Youth.  
2
 Weinstock H., Berman, S., & Cates, W., Jr. (2004). Sexually transmitted diseases among American youth:  

Incidence and prevalence estimates, 2000. Perspectives on Sexual and Reproductive Health, 36(1): 6-10. 
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SAY WHAT?!? 

Communicating About Safer Sex 
 

By Allyson Sandak* 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Demonstrate an understanding of passive, aggressive and assertive communication styles. 
 
2. Increase their comfort in talking about safer sex with a partner.  

 
3. Practice negotiating skills for safer sex.  

 
 

Rationale 
Young people often receive factual information about the proper use of safer sex methods such as 
condoms, female condoms and dental dams. However, skills development is necessary to negotiate 
using such safer sex methods. Knowledge of safer sex methods does not automatically transfer to 
behavior — knowing how a condom works does not necessarily mean that one will use a condom 
and/or feel comfortable discussing condom use with a sexual partner. Skills development and self-
efficacy (the belief that one is capable to put those skills into practice) are key components to social 
learning theory, which informs much of current comprehensive sexuality education.1 Research 
indicates that pregnancy and sexually transmitted infection prevention programs that include skills 
development, including condom negotiation skills, have strong impact on teenagers’ intention to use 
condoms.2 Additionally, participants indicate that they need more information about negotiation and 
communication skills.3 This lesson will provide participants with an opportunity to develop comfort 
and skills around communicating assertively about safer sex.  
 
 
 
 

                                                 
*
 Allyson Sandak, MA is the associate director of education, Planned Parenthood of Central and Greater Northern New 

Jersey.  
 
1
 Hedgepeth, E., & Helmich, J. (1996). Teaching about sexuality and HIV: Principles and methods for effective education. 

New York: New York University Press, pp. 70-80. 

2
 Holander, D. (2005). Skills-based approaches affect STI risk behavior more than information. International Family 

Planning Perspectives, 31(3): 152-153.  

3
 Hoff, T., & Greene, L. (2000). Sex education in America: A series of national surveys of students, parents, teachers, and 

principals. Menlo Park, CA: The Henry J. Kaiser Family Foundation, September 2000.  
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TALK IS A FOUR-LETTER WORD — USE IT! 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Identify reasons people do not talk with a partner about safer sex. 
 

2. Describe the attitudes about sex that are reflected in the slang terms used for sexual body 
parts and behaviors. 

 
3. Demonstrate ability to talk with a partner about sex in a variety of situations. 

 
 

Rationale 
Few of us have life experiences that promote honest communication with a partner about sex. Most 
young children do not learn the correct names of their body parts; most girls learn no names at all for 
their genitals. Much of sexuality education that does exist still focuses on reproduction, avoiding 
discussion of pleasure and desire. Sex talk is cloaked in slang, jokes and gossip. And romantic images 
in the media create a dangerous fantasy world where couples rarely discuss setting limits or 
negotiate for safer sex. This lesson seeks to alert participants to these problems and, through role-
play, to normalize talking with a partner about sexual safety. 
 
 

Materials 
 Index cards, flip chart paper or board, markers and tape 

 Sheets of flip chart paper, with one word or phrase on each sheet: PENIS, VAGINA/VULVA, 
BREASTS, ANUS, INTERCOURSE, MASTURBATION, ORGASM, ORAL SEX 

 
 

Procedure 
1. Write: TALKING ABOUT SEX IS ... on the board/flip chart paper. Ask for quick responses. 
 
 
2. Use responses to examine why many people find it difficult to talk honestly about their sexual 

feelings, even with a partner. Note that from early childhood, most of us have learned how not to 
talk about sex except using jokes, slang or gossip about celebrities and others. But if people are 
going to protect themselves from unwanted consequences of sex, they need to learn to talk 
openly about safer sex with a partner. This is true whether the partner is of the opposite sex or 
the same sex. This lesson is designed to encourage safer sex talk. 
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CONDOM TALK 

Practice Makes Perfect 
 

By Louise Yohalem* 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Identify feelings people have about using condoms. 
 
2. Describe ways that help a person become more comfortable talking about condom use with a 

partner. 
 
3. Apply negotiating skills for condom use. 

 
4. Describe how condoms can be a positive component of safer sex. 

 
 

Rationale 

There are numerous reasons why people do not use condoms: they may be unfamiliar with them; be 
embarrassed to talk with a partner about using them; or believe negative myths that convince them 
not to use condoms. This activity gives participants a chance to confront possible barriers to condom 
use and to respond to these barriers. After participants have had a chance to develop condom 
dialogue competence, they get to practice their skills and increase their condom efficacy. Finally, 
negative ideas about condoms are confronted by giving participants a chance to brainstorm all 
positive reasons to use them. 
 
 

Materials 

 Flip chart paper, tape 

 Markers, enough for each participant 
 
 

Procedure 

1. Tape about 12 pieces of flip chart paper around the room. Brainstorm reasons why people don't 
use condoms, writing each reason on a separate piece of flip chart paper. Extra flip chart paper 
can be posted if there are more reasons generated by the group. Give one or two examples of 
how people could respond if a partner gave one of these reasons. Then ask participants to walk 

                                                 
*
Louise Yohalem, now retired, is the former associate director of education for Planned Parenthood of Greater Northern 

New Jersey. 
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IT TAKES TWO …  

To Practice Safer Sex 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Explain the differences between attitudes about who should take responsibility for safer sex 
and perceptions of who (if anyone) usually does take responsibility. 

 
2. Identify ways to overcome inconsistencies between beliefs and behaviors regarding safer sex. 

 
 

Rationale 

Research suggests that most people now know that if they are having sexual intercourse they should 
practice safer sex.1 Most believe that in heterosexual relationships both the male and female partner 
should take responsibility for protecting themselves. Yet we know many do not act in congruence 
with their stated beliefs. This lesson helps participants assess the differences between their attitudes 
about how couples should behave and what actually happens in many relationships. It is designed to 
reveal inconsistencies between belief and behavior and to help participants find ways to overcome 
this critical problem when it occurs. 
 
 

Materials 
 Flip chart paper or board, and markers  

 Handout: Who Should Take Responsibility for Safer Sex? 

 Handout: Who Usually Takes Responsibility for Safer Sex? 

 Educator Resource: Who (Should) Take Responsibility for Safer Sex? 

 
 

Procedure 

1. Introduce the lesson by noting that people have different attitudes about which partner is 
responsible for initiating and practicing safer sex in heterosexual couples. Explain that this lesson 
will examine these attitudes and how they may affect a couple’s use or non-use of a condom or 
outercourse (physical intimacy without intercourse). 

 
 
2. Divide participants into groups of four or five. Distribute copies of the Handout: Who Should 

Take Responsibility for Safer Sex? to participants in half of the groups, and copies of the 

                                                 
1
 Centers for Disease Control and Prevention (2008). Trends in HIV- and STD-related risk behaviors among high school 

students — United States, 1991-2007. Morbidity and Mortality Weekly Report, 57(30): 817-822. 



Teaching Safer Sex, Volumes 1 & 2 

 

This promotional resource includes excerpts from each of the 50 lessons from Teaching Safer Sex, Volumes 1 and 2. For 
the complete lesson plans, or to schedule a Teaching Safer Sex workshop, please e-mail Info@SexEdStore.com or visit 
www.SexEdStore.com. © 2012 by The Center for Sex Education. 

PRACTICING SAFE TEXT 
 

By Tammy Miller, MSEd* 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Identify five different methods of communication teens use to keep in touch with friends. 
 

2. State three possible consequences of “sexting.” 
 

3. List five personal rules for “safe tech” use. 
 

 

Rationale 
In the rapidly changing world of technology, new methods of communication are being developed 
every day. One of these methods — texting — is redefining how teens interact with one another. 
Research indicates that teens send and receive about 100 text messages a day!1 The immediacy of 
this form of communication in conjunction with inaccurate perceptions of privacy has led to 
unintended legal and social consequences for young people. In this lesson, participants are invited to 
explore the potential benefits and consequences of tech use. 
 

Notes: 

Sexting laws vary in every state. Check with your local district attorney’s or sheriff’s office for information on current 
laws on sexting in your state. 

 
Because this lesson utilizes several learning opportunities and modalities that build upon and reinforce key points for 
participants, it is suggested that the lesson be conducted over more than one session if possible. 

 
 

Materials 
● Flip chart paper or board, markers and tape 
● Five sheets of flip chart paper, prepared as follows, and posted around the room 

 
CELL PHONES 

(TALKING) 
 CELL PHONES 

(TEXTING) 
 SOCIAL 

NETWORKING 
 VIDEO 

CHATTING 
 GAMING 

SYSTEMS 

Pros Cons  Pros Cons  Pros Cons  Pros Cons  Pros Cons 
 
 

                                                 
*
 Tammy Miller, MSEd, is the education director for Planned Parenthood Southern Finger Lakes. 

 
1
 The Nielsen Company (2009). How teens use media: A Nielsen report on the myths and realities of teen media trends. 

Chicago, IL: The Nielsen Company. 
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SENSUALLY SEXY SAFER SEX 
 

By Melissa Keyes DiGioia* 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Describe how the senses can be stimulated through specialized condom features.  
 

2. Explain how the specialized features available in some condoms can increase sexual pleasure. 
 

3. List one important message people should know about pleasure and condom use.  
 
 

Rationale 
Public health information about safer sex products often promotes the condom’s risk-reduction 
benefits regarding unwanted pregnancy and sexually transmitted infections. Missing from the 
dialogue are the positive pleasurable benefits of condom usage. Pleasure is an important factor to 
discuss with condom usage, especially since a main reason people cite for avoiding condom use is 
reduced pleasure.1  
 
While public health campaigns promote prevention messages, condom companies have embraced 
both condom development and marketing of pleasure-enhancing condoms. Now, more than ever, 
consumers can choose among specialty features designed to increase sexual pleasure. As a result, 
teachable moments exist to collectively discuss and promote pleasure and safer sex. In this lesson, 
participants will examine the pleasurable aspects of condoms by exploring how these new condom 
designs can stimulate the senses, and contribute to sexual pleasure and condom usage.  

 
 
Materials 

 Index cards, flip chart paper or board, markers and tape  

 “Sense signs”: paper labeled with one of the following: HEAR, FEEL, SEE, SMELL, TASTE  

  

                                                 
*
 Melissa Keyes DiGioia is a senior sexual health educator with Planned Parenthood of Central and Greater Northern New 

Jersey.  
 
1
 Randolph, M. E., Pinkerton, S. D., Bogart, L. M., Cecil, H., & Abramson, P. R. (2007). Sexual pleasure and condom use. 

Archive of Sexual Behavior, 36, 844-848. 
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INCLUSIVE SAFER SEX 
 

  By Eli R. Green, MA, MEd *
 

 

 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Identify at least two safer sex methods that can be used, regardless of the person’s sexual 
orientation or gender identity. 

 
2. Apply safer sex knowledge to advise others on how to navigate safer sex situations. 

 
  

Rationale 
Lesbian, gay, bisexual, trans, queer and intersex (LGBTQI) persons are frequently left to their own 
devices when learning how to navigate safer sex, and are in particular need of inclusive sexuality 
education.1 Framed within a risk-reduction model, this lesson plan focuses on the types of safer sex 
protection needed for various sex acts, rather than the identities of the people performing them, and 
provides LGBTQI-specific examples to affirm related experiences. This lesson is intended as a starting 
point for safer sex education that is inclusive of people who are LGBTQI. 
 
 

Materials 
● Flip chart paper or board, markers 
● Buzzer or bell 
● Handout: Safer Sex: The Flow Chart 

● Educator Resource: LGBTQI — A Glossary 

● Educator Resource: Quick-fire Challenge Cards (copy and cut into two stacks of 
cards, laminated or on cardstock) 

● Handout: Winner’s Circle Challenge! Playing Sex Columnist 

● Educator Resource: And the Judges Say … (copy and cut so that each participant 
gets a stack of cards)  

 
  

                                                 
*
 Eli R. Green, MA, MEd, is a graduate of Widener University’s Human Sexuality Education Program and is an independent 

sexuality education consultant, with more than a decade of experience specializing in sexual orientation and gender 
identity related diversity and inclusivity. 

 
1
 Fisher, C. M. (2009). Queer youth experiences with abstinence-only-until-marriage sexuality education: “I can’t get 

married, so where does that leave me?” Journal of LGBT Youth, 6, 61-79. 
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SAFE AND SAVVY CONDOM USER 

Teaching Condom Use to an Audience 

With Special Needs 
 

By Lizbeth Cruz and Melissa Keyes DiGioia* 

 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Identify two examples of when a condom is unsafe for use. 
 

2. Demonstrate an understanding of how to check that a condom is safe for use. 
 

3. Name three ways a condom can be used safely. 
 

Rationale 
Condom availability at local pharmacies, groceries and health centers, as well as high rate of 
contraceptive effectiveness, make the condom a desirable prevention option for people with 
intellectual and developmental disabilities. Since the effectiveness of the condom is largely impacted 
by the user1, individuals need vital information about correct condom application and behaviors that 
can contribute to user error. Unfortunately, lessons addressing safer sex designed specifically for 
people with intellectual and developmental disabilities are in short supply.  
 
This lesson is geared for moderate- to high-functioning individuals with intellectual and 
developmental disabilities. Participants will practice visual and tactile skills designed to personalize 
behaviors that contribute to user success. Additionally, they will review and apply basic information 
about behaviors that contribute to user error. Repetition, review and practice are all incorporated 
within the lesson in order for participants to master correct and consistent condom use.  
 

Note:  

This lesson solely addresses male condom usage. It is important that participants learn about sexual anatomy prior to 
this lesson. Lesson plans about sexual anatomy and privacy can be found in The Family Life and Sexual Health 
Curriculum special education series. Information about the lesson series can be found on the Educator Resource: 
Safer Sex Resources for Special Needs Audiences. Educators are strongly encouraged to modify the teaching 
techniques to best meet the needs of the group.  

  

                                                 
*
 Lizbeth Cruz is youth development program coordinator  for Planned Parenthood of Central and Greater Northern New 

Jersey (PPCGNNJ) and Melissa Keyes DiGioia is a senior sexual health educator for PPCGNNJ. 
 
1
 Hatcher, R. A., Trussell, J., Nelson, A. L., Cates Jr., W., Stewart, F. H., & Kowal, D. (2007). Contraceptive technology, 19th 

rev. ed. New York: Ardent Media, Inc. 
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ABC … EASY AS 123?1 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Describe what makes a person able to successfully practice abstinence, be faithful in a 
relationship and use condoms. 

 
2. Assess the usefulness of the “ABC” approach as a way to prevent HIV and sexually transmitted 

infections in their own lives, and in the lives of young people overseas. 
 
 

Rationale 
In recent years, the United States government has funded programs that support an “ABC”-based 
educational approach for HIV prevention, both domestically and in developing nations overseas. In 
this approach, “A” is for Abstain, “B” is for Be Faithful, and “C” is for Use Condoms. Like abstinence, 
the term be faithful may have an unclear meaning, or different meanings for different people. In 
addition, the linear message (i.e., “Be sure to practice A, but if you don’t, then practice B, with C as a 
last resort”) can leave people with considerable health risks. For example, a person who is practicing 
“be faithful,” while their partner is not, may acquire a sexually transmitted infection. Or, a couple that 
practices “being faithful” by having only vaginal intercourse without condoms or other contraceptives 
may face an unexpected pregnancy. 
 
As these programs gain traction, “ABC” messages will impact on the lives of young people. This lesson 
gives them the opportunity to assess the meanings of such phrases in their own lives, and the 
attributes necessary to successfully follow each part of the message — abstaining, being faithful and 
using condoms. 
 
 

Materials 
 Flip chart paper, markers, index cards 

 Large cards labeled as follows (one different card for each small group): 
ABC ― NEEDS TO KNOW  
ABC ― NEEDS TO HAVE 
ABC ― NEEDS TO BE ABLE TO 

 Handout: ABC … Easy as 123? 

 Educator Resource: ABC … Easy as 123? 

 
  

                                                 
1
 Reprinted with permission from Taverner, B. & Montfort, S. (2005). Making sense of abstinence. Morristown, NJ: The 

Center for Family Life Education. 
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SOME DAY1 
Transitioning From Sexual Abstinence to Safer Sex 

 

 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Identify reasons why a person’s decision to abstain might change at some point in time. 
 
2. Describe ways a person could make the transition from abstaining to not abstaining. 
 
3. Identify ways to protect themselves from unplanned pregnancy and sexually transmitted 

infections if they decide to abstain no longer. 
 

 

Rationale 
Given the fact that almost everyone will engage in some form of sexual behavior, including 
intercourse, at some time during their lives, young people currently abstaining from sexual behaviors 
need the information and skills to make that transition safely. 
 
Of particular concern are “virginity pledge” programs in which young people make a one-time public 
or written pledge to remain virgins until marriage. These programs leave young people without the 
necessary knowledge and skills to protect themselves from unplanned pregnancy and disease if they 
change their decisions. The reality is that most do change their decisions. Nearly 90% of pledgers 
have intercourse before they are married, and when they do, pledge breakers are much less likely to 
use condoms than non-pledgers.2 Further, with an average of eight to 10 years between first 
intercourse and marriage, there is a real need for young people to know protective information about 
pregnancy and sexually transmitted infections if they do decide to stop practicing sexual abstinence.3 
 
This lesson addresses the reality that most young people who practice sexual abstinence will stop 
doing so at some time in their lives, and helps prepare them for a healthy transition to intercourse 
whenever that might occur. 
 
  

                                                 
1
 Adapted with permission from Taverner, B. & Montfort, S. (2005). Making sense of abstinence: Lessons for 

comprehensive sex education. Morristown, NJ: The Center for Family Life Education. 
2
 Bearman, P. S. & Bruckner, H. (2001). Promising the future: Virginity pledges and first intercourse. The American Journal 

of Sociology, 106(4), 589-912. 
3
 Daillard, C. (2003). Understanding ‘abstinence’: Implications for individuals, programs and policies. The Guttmacher 

Report on Public Policy, 4-6. 
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STEREOTYPES AND SAFER SEX 

Cultural Considerations for 

Addressing Risk for STIs 
 

By Vivian Cortés, MPH* 
 
  

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Identify sexual stereotypes that may be associated with various populations. 
 

2. Explain how stereotypes may be related to behaviors that put various populations at risk for 
sexually transmitted infections such as HIV/AIDS. 

 
3. Identify ways to address risk within various cultural populations. 

 
 

Rationale 
The HIV/AIDS epidemic is a threat to everyone; however there are certain populations who appear to 
be at increased risk for infection with HIV. Of all racial and ethnic groups, HIV/AIDS has hit African-
Americans the hardest. HIV/AIDS is a leading cause of death for African-Americans and other blacks.1 
Also, the rate of new AIDS diagnoses among Latino men is three times that of white men, and the 
rate among Latina women is five times that of white women.2 High-risk heterosexual contact 
continues to be a risk factor for infection with HIV among populations of color, especially among 
Latinas and African-American women. Research shows that the majority of HIV cases among Latinas 
continues to be in women exposed to the virus through heterosexual intercourse.3 
Knowledge of safer sex methods and awareness of one’s risk for HIV is necessary; however these do 
not always translate into safer sex behavior. Simply providing HIV/AIDS prevention information is 
insufficient if it fails to recognize the cultural context within which women and men make their 
decisions. This lesson helps participants identify and become aware of possible stereotypes and/or 
beliefs that may be associated with one’s risk for sexually transmitted infections. 
  

                                                 
*
 Vivian Cortés, MPH, is a professional health educator who has worked in the field of sexuality and health education with 

various New York City agencies for more than seven years. 
 
1
 Centers for Disease Control and Prevention. HIV/AIDS and African Americans. Accessed at 

http://www.cdc.gov/hiv/topics/aa/index.htm. 
2
 Centers for Disease Control and Prevention. HIV/AIDS among Hispanics/Latinos. Accessed at 

http://www.cdc.gov/hiv/hispanics/index.htm. 
3
 Dixon, D., Peters, M., & Saul, J. (2003). HIV sexual risk behavior among Puerto Rican women. Health Care Women 

International., 24(6), 529-543. 
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TO TELL THE TRUTH 

It’s Not Who You Are But What You Do 
 

By Tina Robie and Anne Matsui* 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Explain how assumptions about people based on their appearance, employment, ethnic 
background or sexual orientation may prevent knowing the truth about them. 

 
2. Describe how inaccurate assumptions about a partner can put a person at risk for HIV/AIDS. 

 
 

Rationale 
Based on our previous experiences, prejudices and stereotypes, each of us makes assumptions about 
each person we meet. Some judgments can be dangerous, especially if one jumps to conclusions 
about a potential sexual partner. Common assumptions that may preclude thoughtful evaluation of a 
partner include: people who are “nice” and “clean” do not have sexually transmitted infections; only 
people who are gay and/or injecting drug users are infected with HIV; if a person looks healthy, s/he 
is healthy. This lesson uses the old TV game “To Tell the Truth” to help participants see how 
assumptions may hide the truth. 
 
 

Materials 
 Flip chart paper or board, and markers 

 Four index cards marked with one letter each, A, B, C and D.  

 Educator Resource: Scripts. Select adolescent or adult scripts based on the participants 
in your group. Copy and cut apart the scripts and put each with the card that corresponds to 
the letter on the script. 

 
 

Procedure 
1. Explain that the group is going to play a new version of a once-popular TV game show, “To Tell the 

Truth.” In this game there are four panelists, each with a script describing the character s/he 
represents. The object of the game is for the “audience” (the rest of the group) to ask questions 
that will reveal which of these persons is infected with HIV. 

  

                                                 
*
 Tina Robie is vice president of education and Anne Matsui is vice president of development and marketing for Planned 

Parenthood Mid-Hudson Valley. 
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THEY AIN’T WHAT THEY USED TO BE! 

Historical and International Perspectives on 

Condoms and STI Prevention 
 
 

Objectives  
By the end of this lesson, participants will be able to: 
 

1. Explain how the subjects of sexually transmitted infections and condoms were addressed at 
different points in history. 

 
2. Describe the increased availability and quality of condoms during the past 50 years. 

 
3. Compare and contrast modern condom marketing campaigns in the United States to those in 

other nations, and plan an imaginary campaign to increase condom use. 
 
 

Rationale 

Throughout most of human history, heterosexual couples have been vulnerable to unplanned 
pregnancies as well as sexually transmitted infections. A variety of early condoms were designed for 
disease prevention by early sexual health advocates, and although rubber condoms became available 
in the early 1800s, they were thick, uncomfortable and not very effective. In addition, from 1873 to 
1965 in the United States, federal and state “Comstock Laws” forbade the promotion and distribution 
of any contraceptive, including condoms. In contrast, today’s condoms are greatly improved and are 
recommended by the Centers for Disease Control and Prevention. This lesson emphasizes that today, 
as never before in history, people can significantly reduce their risks of contracting a sexually 
transmitted infection and an unplanned pregnancy by using condoms consistently and correctly. After 
reviewing condom marketing in other countries, participants identify a strategy they believe would 
be successful for promoting condoms in the United States. 
 
 

Materials 

 Handout: Condoms: They Ain’t What They Used to Be! 

 Handout: ’Round the World — They Market Condoms 

 Sample images on U.S. military “VD” campaigns, displayed in PowerPoint. (See, for example, 
those available at the website of the National Institutes of Health, 
http://ihm.nlm.nih.gov/luna/servlet/s/01a8q4) 

 Video: Teens & Sex in Europe (Available at http://bit.ly/TeensAndSexInEurope) 
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THE CONDOM GOES TO SCHOOL 

Examining the Issues 

 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Describe current research regarding the effect of teaching about and distributing condoms in 
school. 
 

2. Identify the attitudes, values and concerns of people who oppose and people who support 
teaching about condoms and distributing condoms in schools.  
 

3. Consider reasons why condom distribution in schools might (or might not) be a good idea. 
 
 

Rationale 
Nationwide, health professionals, including the Centers for Disease Control and Prevention, are 
promoting the correct and consistent use of condoms as the major strategy for reducing the spread 
of sexually transmitted infections. As a result, school boards are faced with controversial decisions 
about the role of schools in this promotion effort. Some people believe that intercourse outside of 
marriage is morally wrong, and they argue young people should be taught abstinence until marriage 
is the behavior expected of them. Other people argue that since the majority of American youth will 
initiate sexual intercourse during their teen years, it is imperative that schools take an active stand 
promoting condoms through education and distribution. This lesson is designed to help participants 
examine this national controversy by reviewing the research and interviewing a sample of adults. It 
provides a model for studying any controversial issue by examining the facts, identifying the beliefs 
and values on different sides, and working out a personal position. 
 
 

Materials 

 Handout: Condoms in School — Current Research 

 Handout: Condoms and Schools — What Do You Think? A Survey 

 
 

Procedure 
1. Begin the lesson by asking participants to imagine they are a parent with a child in a high school 

where a number of students have tested positive for chlamydia. The school board is debating the 
following questions: 

Should teachers give lessons demonstrating how to use a condom?  
Should the school nurse distribute condoms free? 
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BE AFRAID! BE VERY AFRAID! 

Examining Fear-Based 

Methods in STI Prevention 
 

By Kirsten deFur, MPH* 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. List at least two characteristics of fear-based teaching methods.  
 

2. Describe at least one example of a fear-based method used to teach about sexually 
transmitted infections (STIs). 

 
3. Identify at least one effective way to teach about the prevention of STIs without relying on 

fear. 
 
 

Rationale 
In many educational settings, instructors employ fear-based educational methods in order to teach 
young people about STIs. There are distinct disadvantages to using fear to prevent STIs and it is 
important for young people to be able to decipher these messages on their own. This lesson aims to 
help participants reflect on their own past fear-based “learning” experiences. They also critically 
examine a current example of a fear-based activity, so they can readily identify scare tactics and help 
others to do so as well. 
 

Note: 

This lesson might serve as a training model for professionals who work with young people. It could also be used for a 
college-level or higher course, examining the socio-cultural context in which people learn sexuality education. 

 
 

Materials 
 Markers, tape and index cards 

 Five sheets of flip chart paper, posted around the room, on which one of each of the following 
questions is written: 

a. How have YOU learned about STIs? 
b. What messages about SEXUAL BEHAVIOR did you receive while learning about STIs? 
c. How would you know if an educational method was BASED ON FEAR? 
d. Which, if any, of the STI messages you have received were based on fear? 

                                                 
*
 Kirsten deFur is a trainer and facilitator of the Our Whole Lives sexuality education program. 
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IT TAKES A VILLAGE 

Prevention Is Everybody’s Business 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Evaluate alternative strategies for stemming the spread of sexually transmitted infections 
(STIs). 
 

2. Identify ways adults need to communicate with young people about safer sex. 
 
 

Rationale 

A strong element of shame and guilt surrounds the issue of STIs. Punitive moral judgments may 
interfere with confronting these infections as a community health problem, while negative feelings 
discourage the communication between partners that is essential for reducing the risk of infection 
transmission. This lesson explores the idea that young people who do not practice safer sex are not 
the only ones responsible for transmission of infection. Parents, teachers and public officials who fail 
to educate young people in ways that would enable them to overcome the barriers to effective 
infection prevention are responsible. Silence, both public and private, is dangerous. Everyone needs 
to speak up for safer sex. 
 
 

Materials 

 Educator Resource: Who’s Responsible? 

 Handout: Speak Up For Safer Sex! 

 
 

Procedure 

1. Pose the question: If a person gets a sexually transmitted infection (STI), who’s responsible? Ask 
for a few volunteers to share their opinions. 

 
 
2. Explain that this lesson will help participants think about all the different people who have a role 

in reducing the national epidemic of STIs. 
 
 
3. Have participants complete the activity described in the Educator Resource: Who’s 

Responsible? 
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THE BIG IF 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Differentiate the risk for transmission of sexually transmitted infections (STIs) posed by a 
variety of sexual behaviors. 
 

2. Identify the similarities and differences in the transmission of HIV/AIDS as compared with 
other STIs. 
 

3. Describe the importance of partner choice as a factor in assessing one’s risk for contracting an 
STI. 
 

4. Assess the difficulty of adopting different prevention behaviors and identify ways to overcome 
barriers to prevention. 

 
 

Rationale 
Misinformation about how STIs are transmitted is an important barrier to a person taking appropriate 
and effective precautions. Many people are uncomfortable talking about explicit sexual behaviors 
and this discourages learning that is necessary for prevention. The risk continuum strategy used in 
this lesson helps participants overcome discomfort with sexual words, evaluate the relative risks of 
various behaviors and compare modes of transmission. 
 
 

Materials 
 Flip chart paper or board, markers and tape 

 Two large signs, one labeled HIGH RISK, one NO RISK 

 Educator Resource: Behavior Cards  

 Educator Resource: Sexual Partners  

 Handout: Risky Business 

 Handout: Playing It Safer 

 
Note:  
Use the two educator resources to create two sets of cards: one stack of Behavior Cards and one stack of 
Sexual Partners cards. Using different-colored cardstock will make it easier to identify which is which. 

 
 

Procedure 
1. Write on the board: “THE MORE YOU KNOW, THE SAFER YOU ARE ...” Ask participants if they 

think this statement is true when it comes to sexually transmitted infections. 
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MAYBE YOU SHOULD GO? 

Encouraging People to Seek STI Testing 
 

By Alison Whitehead* 
 
Objectives 
By the end of this lesson, participants will be able to: 
 

1. Describe at least two facts about testing for sexually transmitted infections (STIs). 
 

2. Identify at least two barriers to seeking STI testing services and assess solutions to those 
barriers. 
 

3. Describe at least two feelings a person might have about STI testing. 
 

4. Identify at least two reasons why it’s important to get tested for STIs. 
 
 

Rationale 

Educational strategies are of critical importance for the prevention of sexually transmitted infections. 
Just as valuable are opportunities to learn about STI testing and overcome barriers that may keep 
people from seeking the testing and treatment they need. This lesson helps participants understand 
the importance of getting tested for STIs. Participants examine key facts about STI testing and assess 
barriers to going to the doctor, while building personal comfort with skills for seeking health care, 
including seeking testing for STIs, when needed. 
 
 

Materials  
 Flip chart or board, markers, index cards and tape 

 Prizes for members of winning team (e.g., “Sexpert” certificates, a plastic trophy, or other 
inexpensive token prizes) 

 Condoms 

 Slips of paper or Post-it notes affixed to the bottom of each participant’s chair or desk before 
they enter the room; half should be marked with +; the other half with – 

 Educator Resource: STI Trivia — Not a Trivial Matter! 

 Handout: What’s Keeping You Away From the Doc? 

 Handout: Paper Toss 

 
  

                                                 
*
 Alison Whitehead is a graduate student at the Mailman School of Public Health of Columbia University. Special thanks to 

Joan Mogul Garrity, whose work helped inspire parts of this lesson. 
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GET YOURSELF TESTED1 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Identify the basic facts about HIV and AIDS and safer sex. 
 

2. Describe how they would feel if they found out they had been exposed to HIV.  
 
3. Describe the basic steps for getting tested.  

 
 

Rationale 
Too often HIV and AIDS education is “t-cell” education. It focuses on body fluids and opportunistic 
infections rather than the knowledge, attitudes and skills teens need to protect themselves from HIV 
infection. While many teens know the basic “AIDS 101” information, they may not believe that HIV 
and AIDS affect them and they may continue risky behaviors. This lesson begins with a powerful 
exercise to help participants relate to the possibility of being exposed to HIV, before proceeding with 
key facts about HIV and AIDS. The lesson concludes with a review of the important steps needed for 
getting tested and seeking treatment, if needed. 
 

Notes: 

1. This lesson focuses on HIV; however, the activity that describes the steps for getting tested can be applied to 
seeking care for a variety of other sexual health concerns. 

2. It is important to realize that someone in the group may, in fact, be HIV-positive. S/he might know this or s/he 
might not. You may want to talk about this. At least, be alert to reactions of group members and non-judgmental 
of people who may be infected. 

 
 

Materials 
 Flip chart paper or board, markers, tape and envelopes (one per participant) 

 Educator Resource: You’ve Got Mail! (Copy this resource; then cut and place one 
message into each envelope) 

 Handout: HIV and AIDS — Checking What You Know 

 Educator Resource: HIV and AIDS — Checking What You Know 

 14 signs for STEPS TO GETTING TESTED: 
○ IDENTIFY THE NEED OR PROBLEM 
○ FIND OUT WHERE TO GET HELP 
○ FIND OUT WHEN YOU CAN GO 
○ DECIDE HOW TO GET THERE 

                                                 
1
 Adapted with permission from Brown, S. & Taverner, B. (2001). Streetwise to sex-wise: Sexuality education for high risk 

youth. Morristown, NJ: The Center for Family Life Education. 
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DEALING WITH STIs 
 

By Amelia Matlack Hamarman, MSEd, MS* 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Differentiate between facts and myths related to sexually transmitted infection (STI) 
transmission and management. 

 
2. Identify how factual information about STI transmission and management can be useful to 

them in their lives. 
 

 

Rationale 
Given that one in four adolescent girls has at least one STI,1 nearly three out of four 15- to 49-year-
olds will have HPV at some point,2 and one in six people have genital herpes,3 chances are that all 
high-school health classes include participants who are living with an STI and many others who will 
contract an STI at some point. Yet, most high-school sexual health classes focus on preventing STIs 
before participants become infected. This lesson uses an interactive, competitive game to teach 
participants facts about STIs that are relevant both for participants who have never had an STI as well 
as those who have previously had, or currently have, an STI. For participants who are dealing with an 
STI, increasing their knowledge can help them to better manage their own physical and emotional 
health as well as reduce their chance of passing their infection to a partner.  
 
 

Materials 
● Tape and markers 
● One sheet of flip chart paper for each team of four participants; draw a line to divide each 

sheet into two columns labeled FACTS and MYTHS 
● Bell, buzzer or whistle  
● Watch, clock or other time-keeping device 

  

                                                 
*
 Amelia Matlack Hamarman, MSEd, MS, is the education coordinator for the New Jersey Department of Health and 

Senior Services, Sexually Transmitted Disease Program. 
 
1
 Forhan, S., et. al. (2009). Prevalence of sexually transmitted infections among female adolescents ages 14 to 19 in the 

United States. Pediatrics, 124(6): 1505-1512. 
2
 American Social Health Association (2012). HPV and Cervical Cancer Prevention Resource Center. Accessed at 

http://www.ashastd.org/std-sti/hpv/myths-and-misconceptions.html.   
3
 Centers for Disease Control and Prevention (2010). Genital herpes ― CDC fact sheet. Accessed at 

http://www.cdc.gov/std/herpes/STDFact-Herpes.htm#common. 
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REAL-LIFE DATING 

Facing Up to STIs 
 

By Amelia Matlack Hamarman, MSEd, MS* 

 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Develop strategies for discussing sexually transmitted infections (STIs) in personal 
relationships. 

 
2. Develop strategies for reducing the risk for spreading STIs. 

 
3. Identify ways they can reduce their chances of contracting or spreading an STI.  

 
 

Rationale 
Given the prevalence of STIs among adolescents, it is likely that there are participants in any given 
class or group who currently have, or have had an STI. Even for participants who have not had an STI, 
it is likely that at some point they will have a partner or friend who has an STI, or may even become 
infected with one themselves. This means that it is likely that most people will need to personally 
deal with an STI in some way at some point in their lives. This lesson gives participants an opportunity 
to develop strategies that can help them to address and reduce the spread of STIs in their own lives.  
 
 

Materials 
● Educator Resource: Real-Life Dating: Character Backgrounds  

● Handout: Real-Life Dating: What Should Your Character Do? 

 
 

Procedure 
1. Introduce the lesson by asking for a show of hands of people who have heard of someone who 

has had a sexually transmitted infection (STI). (Be sure to tell participants not to name any names 
or point to other participants!) 

 
 
  

                                                 
*
 Amelia Matlack Hamarman, MSEd, MS, is the education coordinator for the New Jersey Department of Health and 

Senior Services, Sexually Transmitted Disease Program. 



Teaching Safer Sex, Volumes 1 & 2 

 

This promotional resource includes excerpts from each of the 50 lessons from Teaching Safer Sex, Volumes 1 and 2. For 
the complete lesson plans, or to schedule a Teaching Safer Sex workshop, please e-mail Info@SexEdStore.com or visit 
www.SexEdStore.com. © 2012 by The Center for Sex Education. 

SAFER CYBER SEX1 

Exploring Online Relationships 
 

By Jessica Shields, CHES*
 

 
 

Objectives 
By the end of this lesson, participants will be able to: 

 
1. Describe the benefits and possible safety concerns of using the Internet. 
 
2. Identify ways to use the Internet responsibly. 

 
3. Explain how the Internet might enhance relationships and sexual experiences. 

 
 

Rationale 
The Internet is an ever growing source of sexuality information and misinformation. People use the 
Internet to form relationships, get medical advice or information, create sexually expressive diaries, 
explore erotica or to educate themselves. Many hours are spent surfing the Web, sending and 
receiving e-mail, utilizing social networks, chat rooms and blogs, being a part of online discussions, or 
shopping and browsing websites. With the Internet as a dominant resource, it is important to take 
precautions against intrusions and fraud, including those that involve relationships. The purpose of 
this lesson is to help adults feel more comfortable using the Internet responsibly to form 
relationships and access sexuality information. 
 
 

Materials 
 Board or flip chart paper, markers, pencils and tape 

 Handout: 10 Tips for Savvy Internet Use 

 Handout: Cyber Situations 

 Handout: Getting Personal 

 
  

                                                 
*
 Jessica Shields is a sexual health educator/trainer with Planned Parenthood of Central and Greater Northern New Jersey. 

 
1
 Adapted and reprinted with permission from Brick, P., Lunquist, J., Sandak, A., & Taverner, B. (2009). Older, wiser, 

sexually smarter. Morristown, NJ: The Center for Family Life Education. 
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WARNING SIGNALS1 

Recognizing Unhealthy, Unsafe Relationships 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Identify common behaviors that signal a relationship is not honest, equal, responsible and/or 
respectful. 

 
2. Evaluate the options for how to deal with a partner’s behaviors that warn of problems in the 

relationship. 
 

3. Describe how they could help a friend end an unhealthy relationship. 
 
 

Rationale  
People of all ages continue relationships even when there are clear signs that their partners do not 
respect them and the relationships are damaging to their emotional and/or physical health. Often 
individuals deny the seriousness of the situation or minimize the extent to which their own needs or 
wishes are being discounted by their partners. In this lesson participants examine some common 
warning signs and decide when and how they might end a relationship that signals trouble. 
 
 

Materials 
 Flip chart paper or board, markers 

 Handout: Warning Signals 

 
 

Procedure 
1. Introduce the lesson by noting that sometimes people find themselves in an intimate relationship 

that is not good for them. Sometimes these relationships are damaging to their emotional and/or 
physical health, but for a variety of reasons the individual continues the unhealthy relationship. 
Ask for volunteers to name some behaviors that are unhealthy in a relationship, without naming 
names. Quickly jot some of these on the board/flip chart. 

 
 
2. Distribute the Handout: Warning Signals. Review the instructions, asking participants to 

use their imaginations and decide what they would probably do in each situation. 

                                                 
1
 Adapted with permission from Montfort, S. & Brick, P. (2007). Unequal partners: Teaching about power and consent in 

adult-teen and other relationships (3rd ed.). Morristown, NJ: The Center for Family Life Education. 
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SEX: A DECISION FOR TWO 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Describe how the concept of “safer sex” includes being safe from unwanted sexual activity. 
 

2. Identify how traditional sex-role expectations may program girls to be victims and boys to be 
offenders. 

 
3. Explain how a person’s sexual safety is at risk whenever a couple is not communicating 

honestly and clearly about what is happening between them. 
 

4. Identify incidents of miscommunication and recommend behavior changes. 
 
 

Rationale 
Although “safer sex” has become equated with prevention of sexually transmitted infections, a truly 
safe encounter must be free also from fear of unplanned pregnancy and from coercion or pressure. 
However, recent studies show that the expectations of both males and females lead many to believe 
that force to achieve intercourse is acceptable, even expected, in a variety of dating situations. This 
lesson demonstrates how such assumptions as well as miscommunication can lead to date rape. It 
provides strategies for addressing dating safety. 
 
 

Materials 
 Flip chart paper or board and markers  

 Handout: Sexual Behavior Attitude Survey 

 Handout: Sex: A Decision for Two — the Scenario 

 Handout: Sex: A Decision for Two — the Analysis 

 
 

Procedure 
1. Explain that this lesson explores why the idea that “sex is a decision for two” is often not realized 

in real life. 
  
 
2. Distribute the Handout: Sexual Behavior Attitude Survey. Depending on time  available 

and participants’ maturity, you might choose one of the following options: 
 

a. Have participants complete individually and discuss as a group, or 
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WHAT’S A FRIEND TO DO? 

The Role of Friends in Promoting Safer Sex 

 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Defend the proposition that if a friend’s behaviors put him or her at risk, a real friend will try 
to prevent the danger. 

 
2. Identify possible responses they might have when a friend is at risk. 
 
3. Apply different ways of taking action to reduce a friend’s risk. 

 
 

Rationale 

Most sexuality education focuses on the individual’s responsibility for self and partner. However, by 
acknowledging the vital role of peers in determining a person’s attitudes and behaviors, many 
educators now use peer education effectively. Yet, young people are seldom urged to be proactive 
regarding a friend’s risky sexual behaviors, as they are in safety campaigns such as those regarding 
alcohol use, e.g., “Friends don’t let friends drive drunk.” This lesson encourages young people to 
consider whether a true friend needs to take a role in discouraging risky sexual behavior that could 
lead to a sexually transmitted infection or an unplanned pregnancy.  
 
 

Materials 

 Flip chart/board, markers 

 Four signs labeled with one number each, 1, 2, 3 and 4 

 Educator Resource: What’s a Friend to Do? 

 
 

Procedure 

1. Put the following statement on the board: 
 
A true friend will try to stop unsafe sexual behavior of a friend. 
 
Ask participants to take a position regarding the statement, and raise their hands if they agree, 
fold their arms if they are not sure, or turn their thumbs down if they disagree. 

 
 
2. Ask participants why they took different positions. Write key reasons on the flip chart or board. 
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ALL TOGETHER NOW 

Preventing Unplanned Pregnancy and Sexually 

Transmitted Infections1 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Identify their personal feelings about the relative risks for unplanned pregnancy and sexually 
transmitted infections (STIs). 

 
2. Compare the effectiveness of the major methods for protecting against unplanned pregnancy 

and STIs. 
 

3. Explain ways to integrate preventing unplanned pregnancy with preventing STIs. 
 
 

Rationale 

Many teens want to protect themselves from an unplanned pregnancy as well as from STIs. 
Unfortunately, popular and highly effective methods of contraception like the Pill, patch and Depo-
Provera do not protect against STIs. Yet many young people who use a condom the first time they 
have vaginal intercourse stop using condoms when they begin using hormonal contraception, making 
themselves vulnerable to STIs. This lesson helps teens assess their own risk for pregnancy and STIs, by 
stressing the importance of preventing both unplanned pregnancy and sexually transmitted 
infections. 
 
 

Materials 
 Index cards, flip chart paper or board, markers and tape  

 A set of large signs labeled as follows: 
o EXCELLENT PROTECTION 
o SOME PROTECTION 
o NO PROTECTION 
o PREGNANCY 
o STIs 

 Two sets of cards, each set a different color, labeled as follows on both sets: 
o ABSTINENCE 
o DIAPHRAGM 
o FEMALE CONDOM 

                                                 
1
 Adapted with permission from Brick, P. & Taverner, B. (2001). Positive images: Teaching abstinence, contraception, and 

sexual health (3rd ed.). Morristown, NJ: The Center for Family Life Education. 
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HOW COULD THAT BE? 

A Lesson About Identity, 

Behavior, Perception and Risk 
 

By Luca Maurer, MS and Maureen Kelly* 
 

 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Explain the disparities between rates of unplanned pregnancy of lesbian, gay and bisexual 
youth, and heterosexual youth. 

 
2. Describe the difference between identity and/or group connections and behavior, and ways 

that this distinction is important when it comes to sexual health. 
 
3. Identify factors that may put lesbian, gay and bisexual youth at higher risk for unplanned 

pregnancy, and thus also sexually transmitted infections (STIs), than heterosexual youth. 
 
4. Describe how people of all orientations can reduce their risk for unplanned pregnancy and 

STIs. 
 

 

Rationale 
Despite “conventional wisdom” that might indicate otherwise, lesbian, gay and bisexual (LGB)1 youth 
are at even greater risk for unplanned pregnancy than their heterosexual peers. And since 
unprotected sexual behaviors that may lead to unplanned pregnancy also put people at risk for STIs, 
LGB youth also face increased STI risks. This lesson provides an opportunity for participants to learn 
about this unexpected and complex lens through which to explore unplanned pregnancy and the risk 
for STIs. This lesson also provides participants with an opportunity to assess their own risk and 
provides information to encourage behavior change to increase intentional and protective safer sex 
choices. 
  

                                                 
*
 Luca Maurer, MS, is the program director of the Center for LGBT Education, Outreach & Services at Ithaca College; 

Maureen Kelly is the vice president for programming and communications at Planned Parenthood of the Southern 
Finger Lakes. 

 
1
 This activity specifically addresses sexual orientation, not gender identity; therefore, the lesson intentionally focuses on 

lesbian, gay and bisexual youth, not transgender youth. Very little research has been done regarding transgender 
youth and unintended pregnancy and STI risk. Advanced groups might explore the question of why this is so. For 
more information about sexuality education and people who are transgender, see Green, E. (2010). Shifting 
paradigms: Moving beyond ‘Trans 101’ in sexuality education. American Journal of Sexuality Education 5(1): 1-16. 
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RETHINKING WITHDRAWAL 
 

By Nicole Cushman, MPH and Anna K. Smith, MPH* 
 

 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Identify at least two pros and two cons of withdrawal as a safer sex method.  
 

2. Apply knowledge about withdrawal and other options to real-life scenarios to make the best 
choice in each sexual situation. 

 
 

Rationale 
Coitus interruptus, more commonly known as “withdrawal,” is often dismissed by educators as an 
unreliable method of pregnancy prevention. When its efficacy is mentioned, the typical use failure 
rate (28%) is emphasized or exaggerated. Reasons for its failure are misunderstood and misstated to 
students. For example, teachers often say that Cowper’s gland fluid (pre-ejaculate or pre-cum) 
contains sperm, even though research has refuted this. Traces of sperm from a prior ejaculation may 
remain in the folds of the urethral lining, but experts believe this could be washed out by urinating 
before the next intercourse.1 
 
Teachers may overemphasize failure rates because of a belief that young people may not be able to 
use the method correctly. Indeed, researchers advise that compliance may be a problem for teens, 
since they may have less control over ejaculation. They say that condoms, which also protect against 
sexually transmitted infections, are a better option for teens, but maintain that withdrawal is 
definitely better than no method at all.2 
 
Meanwhile, in terms of pregnancy prevention, withdrawal’s perfect use failure rate of 4% (meaning 
the percentage of women who become pregnant if the method is used perfectly for one year) is 
rarely mentioned, even for more experienced adults, and there remains little serious discussion about 
how one could become a more effective user of withdrawal. Thus, this lesson aims to present 
accurate information about withdrawal and encourages participants to evaluate the advantages and 
disadvantages of this method and its potential usage in their own lives. 
  

                                                 
*
 Nicole Cushman, MPH, is a program manager for Planned Parenthood Federation of America. Anna K. Smith, MPH is a 

public health specialist with experience in sexual and reproductive health, breast cancer survivorship, HIV education, 
and international health. Special thanks to Melissa Keyes DiGioia for her assistance with this lesson. 

 

1
 Zieman, M., Hatcher, R. A., Cwiak, C., Darney, P. D., Creinin, M. D., & Stosur, H. R. (2010). A pocket guide to managing 

contraception. Tiger, Georgia: Bridging the Gap Foundation. 
2
 Ibid. 
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MICROBICIDES 

Peering Into the Future of Prevention 

 

By Anne Brosowsky-Roth and Meghan Benson, MPH, CHES* 
 
 

Objectives 
By the end of this lesson, participants will be able to: 
 

1. Describe how microbicides might work to prevent disease transmission. 
 

2. Explain why the development of microbicides is important in preventing the spread of sexually 
transmitted infections (STIs), including HIV. 
 

 

Rationale 
Microbicides are gels, creams, films, suppositories and other products that reduce a healthy person’s 
chances of a getting sexually transmitted infection (STI), such as HIV, during sex.1 Right now, the only 
products available for protection against STIs, such as HIV, are physical barriers — male and female 
condoms and latex barriers. While research to develop microbicides is ongoing, there are no 
commercially available products on the market today.  
 
Physical barriers offer broad protection against a variety of STIs, including HIV, chlamydia, and 
gonorrhea, as well as pregnancy. Microbicides may only offer protection against one STI or many STIs, 
and may or may not also act as spermicides.  
 
To create a microbicide that people want to use, researchers must develop not only the active 
ingredient but also a product that is socially acceptable, affordable and easy to apply. The ideal 
microbicide will provide immediate protection against many STIs, and last for several days or even 
weeks at a time. Ideally, microbicides would not cause discomfort or irritation, and would be 
available in spermicidal and non-spermicidal forms. This lesson will introduce participants to 
microbicides, and allow them to compare the potential efficacy of microbicides to that of other 
methods of STI prevention.  
 
 

Materials 

                                                 
*
Anne Brosowsky-Roth is the community education resource specialist for Planned Parenthood of Wisconsin (PPWI) and 

Meghan Benson, MPH, CHES is the director of community education for PPWI.  
 
1
 Association of Reproductive Health Professionals. (2008). What you need to know – Microbicides: Prevention of 

HIV/AIDS, STIs, and unintended pregnancy. Accessed at http://www.arhp.org/publications-and-resources/clinical-
fact-sheets/microbicides 
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SEX, SEX, EVERYWHERE! 

Sexually Explicit Media and Teens 
 

By Catherine H. M. Dukes, PhD and Rebecca Roberts, MEd* 

 
 

Objectives 
By the end of this lesson, participants will be able to: 

 
1. Define sexually explicit media (SEM) and provide examples of SEM. 
 
2. Identify myths and facts about SEM. 

 
3. Examine the potential consequences for teens accessing SEM. 
 
 

Rationale 
“Safer sex” isn’t limited to condoms and protection from sexually transmitted infections! Many 
parents and health education professionals are also concerned about safety insofar as it involves 
sexually explicit media (SEM), and may be unsure how to approach this topic with teens from an age-
appropriate and fact-based perspective. SEM, including pornography and “sexting,” can be 
controversial issues to discuss. Teens and young people today have greater access to SEM than any 
previous generations. Sexuality in everyday media has increased steadily in the past two decades, 
with as many as 8.7 references to sex per hour on TV.1 Even though obtaining pornography is usually 
restricted for minors, 70% of teens aged 15-17 say they have come across pornography accidentally 
on the Internet.2 Further, among young people aged 12-17 who own cell phones, 15% report having 
received a sexually suggestive or nearly nude picture sent by text.3 
 
It is clear that discussions with teens about SEM are overdue, and this lesson gives participants the 
opportunity to define SEM, identify myths and facts, and explore potential consequences of accessing 
SEM as a minor. This lesson also aims to help youth start conversations with parents about Internet 
safety, family values and beliefs about sexually explicit material, as well as open the lines of 
communication about other difficult topics. 
  

                                                 
*
Catherine H. M. Dukes, PhD is the vice president of education and training for Planned Parenthood of Delaware; Rebecca 

Roberts, MEd, is the education and training manager for Planned Parenthood of Delaware. 
 
1
 Kaiser Family Foundation (2005). Sex on TV 4. Menlo Park, CA: Kaiser Family Foundation. 

2
 Pew Internet & American Life Project (2005). Protecting teens online. Washington, DC: Pew Internet & American Life 

Project. 
3
Pew Internet & American Life Project (2009). Teens and sexting. Accessed at 

http://www.pewinternet.org/Reports/2009/Teens-and-Sexting/Overview.aspx. 
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HAVE ONE OF OUR  

SEX ED 
TRAINERS AT  

YOUR NEXT EVENT! 
 
Our nationally known trainers present 
workshops and deliver keynote 

addresses that help professionals teach 
about safer sex and other sexual health 
topics.  
 
Attendees leave our programs 
empowered with the skills and 
confidence to teach sex ed. (Plus ready-
to-use lessons!)  

 
 
  Our trainers have many years of experience 
providing sexuality education in an array of 
settings, and are widely respected as 
leaders in the 
field.  
 

 
 

To arrange a speaker at your next event, 
please contact 

(973) 387-5161 or email  
Info@SexEdStore.org 
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SEX ED DELUXE KIT 
The Sex Ed Deluxe Kit includes all the publications by the CSE, plus a few 
other surprises for teaching about sexuality through the lifespan! Ideal for new 
educators to be fully equipped with a complete library of lessons! Great for 
veteran educators replenishing their resources! This set of books that retails “a la 
carte” at almost $800 is available for 

$499 

plus shipping. 
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All Together Now 
An evaluated curriculum with five favorite lessons 
for teaching about contraception and safer sex 
 
Changes, Changes, Changes! Great Methods for 
Puberty Education 
Features nine chapters with more than 40 engaging 
and informative lesson activities 
 
Educating About Abortion, 2nd Edition 
10 lessons to help students examine the facts and 
their own beliefs about abortion 
 
Enseñando el Sexo Seguro 
20 lessons for teaching safer sex in Spanish, 
developed in cooperation with MexFam and 
reviewed for cultural competency 
 
Game On! The Ultimate Sexuality Education 
Gaming Guide 
20 amazing lessons and activities for engaging your 
students’ learning through gaming 
 
Healthy Foundations Series 
Includes three books: Bodies, Birth and Babies, 
providing background and sample training 
modules; Healthy Foundations – The Teacher’s 
Book, to help respond to young children’s 
questions and behaviors about sexuality and 
Healthy Foundations – Developing Policies, to help 
pre-schools and child-care centers develop 
sexuality policies and programs 
 
Making Sense of Abstinence 
16 positive lessons for teaching about abstinence 
in the context of comprehensive sex education 
 

 
Older, Wiser, Sexually Smarter 
30 sex ed lessons for older adults 
 
Positive Encounters: A Guidebook for 
Professionals 
An essential guidebook for positive one-to-one 
interactions with teens about contraceptive and 
safer-sex decisions 
 
Positive Images, 4th Edition 
35 lessons for teaching about contraception and 
sexual health 
 
Sex Ed 101: A Collection of Sex Education Lessons 
10 popular lessons spanning a wide range of sexual 
health topics. 
 
Sex Ed in the Digital Age, Volumes 1 & 2 
30 lessons designed to equip parents, educators, 
and students with skills that are necessary for 
meeting the challenges of addressing sexual health 
in the digital age 
 
Streetwise to Sex-Wise, 2nd Edition 
Two series of lessons for teaching about sexuality 
to high-risk youth 
 
Teaching Safer Sex, 3rd Edition, Volumes 1 & 2  
50 great lessons – 25 in each volume – for teaching 
about sexual safety 
 
Unequal Partners, 3rd Edition 
30 lessons for teaching about power and consent 
in adult–teen and other relationships 
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ORDER FORM 

Name:                        

Daytime Phone:                      

Email:                        

Organization:                      

Address:                       

City:                 State:     Zip:      

 

TITLE           QUANTITY       PRICE   SUBTOTAL   

All Together Now ____ @ $49.00 _____ 
Changes, Changes, Changes ____ @ $69.00         _____ 
Educating About Abortion, 2nd Ed. ____ @ $39.00         _____ 
Enseñando el Sexo Seguro ____ @ $49.00 _____ 
Game On! ____ @ $69.00 _____ 
Healthy Foundations Series (3 books) ____ @ $39.00 _____ 
Making Sense of Abstinence ____ @ $39.00 _____ 
Older, Wiser, Sexually Smarter ____ @ $49.00 _____ 
Positive Encounters: Guidebook ____ @ $29.00 _____ 
Positive Images, 4th Ed. ____ @ $69.00 _____ 

Sex Ed 101 ____ @ $39.00 _____ 
Sex Ed in the Digital Age, Vols. 1 & 2 ____ @ $99.00 _____ 
Streetwise to Sex-Wise, 2nd Edition ____ @ $49.00 _____ 
Teaching Safer Sex, 3rd Ed., Vols. 1 & 2 ____ @ $99.00 _____ 
Unequal Partners, 3rd Ed. ____ @ $59.00 _____ 
Sex Ed Deluxe Kit (all this and more!)* ____ @ $499.00 _____ 
Add $8.00 s/h for first item; $2.00 for EACH additional item _____ 
Add $30.00 s/h for Sex Ed Deluxe Kit 
 TOTAL ENCLOSED: _____ 
 

 

 

 

 

Please make checks payable to: 
PPCGNNJ 
196 Speedwell Avenue 
Morristown, NJ 07960 
 
Phone: (973) 387-5161 
Fax: (973) 539-3828 
E-mail: Info@SexEdStore.org 
 
For credit card orders, check one: 
____American Express ____Discover 
____MasterCard        ____Visa 
 
No.:          

Expiration Date       

Signature: 

 

         

 

 

If your order is above $500, 
please contact us at 

Info@SexEdStore.org 
for bulk-order pricing. 



Sex Ed in the Digital Age 

 

 

This promotional resource includes excerpts from each of the 50 lessons from Teaching Safer Sex, Volumes 1 and 2. For 
the complete lesson plans, or to schedule a Teaching Safer Sex workshop, please e-mail Info@SexEdStore.com or visit 
www.SexEdStore.com. © 2012 by The Center for Sex Education. 

 

Have a “Teaching Safer Sex” Speaker! 
 

 

 

 

 

 

 

 

E-mail 

Info@SexEdStore.com 


